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Guiding Principles

In the light of recent transformations in teacher education, we
engaged in the process of envisioning our two year B.Ed. programme.
While developing the document, that would satisfy the needs of our time,
we agreed on certain broad principles that should inform this process. First,
our thinking on teacher education should be integrative and flexible. It must
not be a prescriptive endeavour. Second, the curriculum of teacher
education should capture the global canvas of contemporary knowledge
required for preparing effective teachers. Third, the potential of socio-
cultural context of learners as a source for rejuvenating teaching-learning is
very important. Therefore, the content of curriculum should emphasize
context based understanding of learners. Fourth, there is a need to
acknowledge the existence of a diversity of spaces and curriculum sites for
the learning of teachers. Along with this, we should also appreciate the
diversity of learning styles of learners and their learning contexts in which
teachers have to function, such as oversized classrooms, language, ethnic
and social diversities, children suffering disadvantages of different kinds.
Fifth, any pedagogical knowledge has to constantly undergo through the
process of modification to meet the needs of diverse contexts through
critical reflection by the teachers on their practices. Therefore, a teacher
education programme should be designed to enhance the essential
professional capacities in teachers to construct knowledge, to deal with
diverse contexts and to develop autonomy for taking their professional
decisions. Lastly, the curriculum should also have enriching space for
developing positive professional identity in teachers which is very
significant for the motivation and their effective functioning.

Against this backdrop and keeping in view the curriculum
framework for two years, B.Ed. programme envisioned by NCTE, it is a
humble effort to develop this syllabus document for B.Ed. programme.




PESSICEI

G qPH b URMRG RIeTh—afreror HRiHAT 7 el B THUHT eReT § FHARING & &
forg ufreror faam S <&1 & 9 e & R | I8 Auar @ 2 {6 S dad gERll & UER
BIAT 2 iR AT S SRHAT & UHA Seed RIeTdl 3 $o G JaRil AR el F o B
ST & R IET B | ST BRIGA A 9 A I 9 FANT 9 IS ol @ v # gal dA &7 3l v
BIAT o7 3R 9 & 7Y UBR & WA rgwal & oy ®13 S | 91 &9 &1 Uad &1 ovg, faem
HATA IOTY A o B WU TR Az off | 3ra: urga=al, UrgashA iR ugagwid! &1 7
gferegell gRT udleror A Sar o 3R 7 B a8l & oy Rl g Ife fAvermur &¢ ar
R1eTp—ufRieror & gaad! dreg=iell § T Al 91N B burdgdl & Hewd Bl FHS AT IR T & vy
S @ HE Bl | A1 B, Afpar Rrerh—ufRreror el # uierefsil @I U+ Wl &l sifwefdd &
TR I &N & | 37 Hd B BRYL, 3 A [Jerery § Riegdl & el &1 e wey 8w
ol & T f3eiyoeqsd T9TRT BT Bk T Bral ® | Afe fagelvor & & Riefe—ufderor srisar
o1 A T Rufa aaf <& & 1 89 U {5 39 BRimAl 9 W@ @1 BT & 9god WRIeR &
A1 B I&AT | STdfd FATS], Fepi iR efére Aol g faaRl § 3 9qerd o aR 31 2 |

TG e famert @ ofasfa, Rers @1 et § e a1 a=diel ons 2| oW % f¥erd &1
M @ WA P wY H barg WM A @ 5, AP o[ IHal qAdl F9 b W ddacl Ub
HERS B BN S GAAT B S A1 9 H g o ulshar # fafdy Iuri & Rl o S99
Serfore otedl @ git H Aeg X | e @7 I8 AST ggearell daid e | W 1fte Agayut @
Hif 3aH IFPI YABT BT AR T | @ ddb I folv % M9 <7 &1 we<aqul A7 olfdh
T @ # SH gedl & AWIG 9 ARGRIE ded B W FHST 'H B | TN AEwayYl deale
S B IR H A 2| 3@, FE DI Udh FAd UlhAT AHNI & 8 ol aRdidd Ival &
T, YEHRoT M | I~ BT 2| U R 9T daald e Ufhamsll R AMifoid de4l &
AT B A A AT | SN S TG ardTaRer a7 AW W 98 yWifad gem ® oTef |
Rrefreft @R R1eAds M & | ¥et 3R Bell H1 ARG ardTavyl Wi &1 Ufshan, I8 da s g8 e
UfohaT TR SRR STl 2| 96T e # v gy Rt @ aeente falredt &1 e sae
AHINTD, ARPIad, 3MEH AR AoHIfad Fedl BI MR MUF I I BT MITIDT & |

TE AR e, Riete—ufienr & eriwd § HifdeRl gaardl 31 e Bl 5, [ sal®
# e & g9 T UrGTTdt 9 UIGUSHH B I9MT AT © | T Uregadt ufldielsll #l 39 UGR W IR
B BT AR T fh 9 IEi®, WEarl iR AMdg 99 |Wab o e Aremw | et sroe
HHrearell &1 gl e d) fRTReR AMRe & 9 # 319 e AW | 39 3fic &l 91aR &1 &
fg, 98 &9 <7 @ sawEdar ® & Rere-—uferor § 09 a@ 9efea 8 o uferegeii @1 e
feemant # werq 9+v :
o RrEffal & AMINTG—ARE[E Fad B FHAsM Bl &Fal I AT 81 difd e 9 9 I

faferar iR 7Tl &1 A TR S |

AT {59 UBR BT 8, S9! AAST S 8 3R d I ITdHd AR a4y |

M BT FITT T & wY H THE ARG RIE™ & |18 39d & w9 H T fhar S ®,
9 f ured gidl & arel ged b w9 H |

o S Bl GUHBAT § - FASIGN S &Il | TR &R MM 4 AIShR 9 A |

<o # frem @1 o o <@ 2 9ue ufd gfow gfcav ReRa ax 9 dun 99 oela #
ferer & FHBTeE aRRefoal &1 fageryor &R 9@ |
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e I AMEINIG, YR 3R Ueafae dgul & Ui S9H Gdg-giierdr 8 59 S8 &Y HAT Usdl 2 |

o W T fRRT IRANT AWIRY BT fawfid &Y I dife o ofdre ufspamet & te Refe & d «®
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o J fleTh & ®U H YRR IHWIHRYT HIYATH I |

o B BT Tda AeH—UfHar 7 |

o Tl e @ Arew | fRrelal # wern iR Aicd 9y Awy @1 e W G |

o dfyd gl iR fafa= sramefael daret d=al @ smavgdaRl wAlkd WMl g=l @ ARaw @

MMITIHATSN DI FAHST D |

Y gRAY T ¥ & U W B RNTHIR a9 9 |

ARTGRE 9 WRERI & HIed MR &Harel BT [de R WD i geal & elforh, AR 3i)
[T Rerfedl &1 qAEn gor H S gioem 8l |

o ol & g1 A= fowdl &1 94 fAfdy gt ik Afdy drerddl @ fae™ & WY &9 yeR urd
BT 2 gEa! R <1 W |

o i) dh-Ipl Bl UA BII BT BT 94T Tb qAT Ih] AR IEdT hY TP |

SWIad @l & uid & oy Rrers—ufiemr © sagdl &1 MR faga fear 2 R
fowgu=l &1 T T QiR SUIRN ey Ahddy T 8| A1 8, 39 iyl arisa @l
AT @ 6 RIgid ok JaeR &1 |Afad w9 d <@ S 91fey 7 & ST e —oaT ysqell & Wy
T | ora: I {Awgg=l # Rigid iR JagR ST 8 3agdl oI |difed fhar Tar 2| 59 foere—ufder
BRIHH ¥, ATl H (HAR Jid & Fold @l o8 39 Ud Aad Uiharrd Iy & w9 # ggar-
DI A MMAIHA R I Am T 2| sH9 Riere—ufters, ufeisl @ WEdnT, WEdn, gdder,
faRaa—iRas evar, gficdion, TR e | AfTHaT & R Foil | 39 BRIHA B A © 1F
T w1 BT oed GUR T | o1t URiegell @l wfedal ok wfal & \¥sd §U I8 Udl dHeAT dad
Teayol B f e e # S 8k Aued fy IMa! v ® arfe Aes 31 ufhar & arTel wledt
DI YA Bl Ol GD (I8 HedIh QIR 3dh MR (FITHSB) 9 8B U YA U ([OTTcHD)
fpar S | |erg #, I a7 fueae—Rev eried ot T gfte @ ey faenery weRen # gearai
& gfdl 31t Haeaeiiel BT qifdh I8 T ToIRY # I URad= & wed-l $al ¢ |

S UIGIe—UIgaHH Bl 99 & SRE &l Ag@yol qrdl b1 &9 @] A1 2 | gl I8 b
s i # g e Ren 9Rg (@A E) gR I U ive. uegeat @ wwd Bl
JAMER & wY H AT SN 3R AT g b 57 H & D1 (Ul aedharsll & AJwy UIgAhH Bl
AT vd fawasl o [Affa o 9w g9 veR, I8 ueuEdi-ueasd I ek I, G
3T BT RN R 9 | I < dr urg=at # A9 AUS °THh ¢ |
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faemera & e i fhar

SWRIGT AT gchl Bl Yb AT TP & 9 UIGIId—Uurgushd & |l wamal &1 e
far T 2| Bdifh, Ug 8 Waodl € b Awyusi § 599 9 IS U ueh a<y Refd ¥ @ sk
qifs a1 WE™H @ ®Y H| o [Awgudl & ofar M= gdsdl 4 aMue! 9 Al gedl @1 B
Ao |
9 Ureggui—urgasy # fA=falad yer © favgu=i & wfie fear Tar g -

e JMYRYT fdwyu= (Core Courses)

e U &wal &1 fd®&NT (Enhencing Professional Capacitites)
o urg¥=dl &1 W9 (Understanding ofCurriculum)

o fIvyaw] wwae= fawgum (Content Enrichment Courses)

o forer—vmre=y fawaus (Pedagogy Courses)
o Jdpfeyd fqwagx (Optional Courses)

D AI-1Y TETery SeARM SRIGH W urgIadl @ W= 3T 2 | M ® fb 39
IGIII—UIGUHA & ARH ¥ IR BFare ferei # e o @ |98t 9 ST |
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An Overview of the yearly distribution of Courses

Year-1
Course Marks
Code Title Credit | Practicum | Theory | Total
C-1 | Childhood and Growing up 4 20 80 100
C-2 | Contemporary India and Education 4 20 80 100
C-3 | Learning and Teaching 4 20 80 100
C-4 | Language across the Curriculum 2 10 40 50
C-5 | Understanding Disciplines and Subject 2 10 40 50
C-6 | Gender, School and Society 2 10 40 50
C-7a | Pedagogy of a School Subject- Part | 2 10 40 50
EPC-1 | Reading and Reflection on Texts 2 10 40 50
EPC-2 | Drama and Art in Education 2 10 40 50
EPC-3 | Critical Understanding of ICT 2 10 40 50
Engagement with the field: Tasks and Assignments for Course 1-6 & 7a - - - -
Total | 26 130 520 650
Year-2
Course Marks
Code Title Credit | Practicum | Theory | Total
C-7b Pedagogy of a School Subject—Part 11 2 10 40 50
C-8 Knowledge and Curriculum 4 20 80 100
C-9 Assessment for Learning 4 20 80 100
C-10 Creating an Inclusive School 2 10 40 50
C-11 Optional Courses(the following four options) 2 10 40 50
(a) Basic Education
(b) Health, Yoga and Physical Education
(c) Guidance and Counselling
(d) Environmental Education
EPC-4 | Understanding the Self 2 10 40 50
School Internship 10 250
Engagement with the Field: Tasks and Assignments for Courses 7b & 8-10 - - - -
Total | 26 130 520 650




Marking Scheme for Practicum of Core, EPCs and Optional Courses

Break up Marks
_ Courses with Internal Test 10
ISP Assignments, Projects, Classroom 10
participation and Regularity”
Total 20
Break up Marks
_ Courses with Internal Test 05
(R [ 1 Assignments, Projects, Classroom 05
participation and Regularity”

Total 10




Index

Core Courses

S.No. | Code Course Name Page No.
1 C-1 Childhood and Growing up 11
2 C-2 Contemporary India and Education 14
3 C-3 Learning and Teaching 19
4 C-4 Language across the Curriculum 23
5 C-6 Gender, School and Society 25
6 C-8 Knowledge and Curriculum 27
7 C-9 Assessment for Learning 30
8 C-10 Creating an Inclusive School 33
Enhancing Professional Capacities (EPC)
S.No. | Code Course Name Page No.
9 EPC-1 | Reading and Reflection on Texts 36
10 EPC-2 | Dramaand Art in Education 38
11 EPC-3 | Critical Understanding of ICT 40
12 EPC-4 Understanding the Self 43
Courses related to Subject and Pedagogy 45-78
S.No. | Code Course Name Page No.
13 C-5 Understanding Disciplines and Subject
14 C-7a | Pedagogy of a School Subject- Part |
15 C-7b | Pedagogy of a School Subject-Part 11
Optional Courses
S.No. | Code Course Name Page No.
16 C-11 (a) | Basic Education 80
17 C-11 (b) | Health, Yoga and Physical Education 82
18 C-11 (c) | Guidance and Counseling 84
19 C-11 (d) | Environmental Education 87
20 | School Internship




Core Courses

Marks
Code Course Title
Practicum | Theory | Total
C-1 | Childhood and Growing up 1% year 20 80 100
C2 Egggt’l‘gr?rary India and 1% year 20 80 | 100
C-3 | Learning and Teaching 1% year 20 80 100
C-4 | Language across the Curriculum | 1% year 10 40 50
C-6 | Gender, School and Society 1% year 10 40 50
C-8 | Knowledge and Curriculum 2" year 20 80 100
C-9 | Assessment for Learning 2" year 20 80 100
C-10 | Creating an Inclusive School 2" year 10 40 50
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C-1
Childhood and Growing up

Unit-1

Rrereft : sauT Ik fawra Learner : Childhood and development

o U Pl IR Ufoere @ |ware« | @ Concept of Childhood : Historical and contemporary

aRved; ygw faqef perspectives; major discourse
® TIUT P IRM WE RS : URAR, IS, WY | @ Key  Factors  during  Childhood: ~ Family,
SISSERIED Neighbourhood, Community and School

e g, TUUT AR SHbr A qHBIA

e Children, Childhood and their development: The
rfaedr, f[8R & Ry e #

Contemporary realities with special focus on Bihar

oo AT F9UT DI HheUdl Pl d W & IJAR Fad dacldl Xel & | 3 CETeh f[Jard ol Ac—HIe] ¥qe 9|
S IHE DI YR AT U 8911 | Ve e & ofdvia d=dl 3R 99U Bl JdR ATl &l 9
TS § g9 IR @Y ==l @ S | g9 bl gqTfAd BRudTel BRGI B TE B AI—a1d S §RT 95 W)
T Y9I USAT &, SO Wi =t a8 g6 | e & wrtel § W 99d T 99U 980 Aecul © SEfely 99U 3
TAHUT & AI—1T d2al & [JHrarcd UeT &1 ==l 91 Bl 81l oifded I8l W A & Il & 9999 R 8l
Sfead I ST, SO 3T & TGt AT B ghIsal § & SeafT |

Unit-2

H1-d fab1g 91 wHs Understanding Human Development

e Major Concept in Human Development: Growth,
Maturation and Development; Growth Curve and its

eHFg fdb # UgE@ S@URVIV : gl
qRUTeT TG fdbrd & SJAERT; gig dh

g T Ad faew & Wed # g9at | implications  for  theHuman — Development;Basic
SuIf; e @ gfvard Rigla Principles of Development
® I ¢ UG ITH WU, RN | o Debates:  Nature  v/s  Nurture, Continuity ~ v/s

T ST, AIHIAD T T Discontinuity, Universal v/s Contextual

o foemeft @ fAerm . ANIR®, W,
goRll, YraTeHd, AMIfG g Afdd; sd aid
B ey R ARe gt (@R,

gRaws, digaatt iR fiferH & Rglal &

¢ Development of learner: physical, cognitive, language,
emotional, social and moral; their interrelationships and
implications for teachers (special reference to theories

fooy weit 4 ) given by Piaget, Erikson, Kohlberg and Giligan).

AT @ [dPBE & Fav H By TR FROR AT 81 8 [STHH 99U ¥ ofdr §QIU b & Silad [ddbE Bl FHe
ST WET | 59 §Pbls @l Wk AFd [P & 69 Agayul EURUIS B §As WR 8 o9y 9l g [HaRl &
faemra @ daex Rierel @ (Awqd 991 99 9 | I8 AMd e ¥ 9T ¢o [Qarfed gel @1 ff ==t o 7= 2
forde gfa glas gieaivr e fhar S | goE & dR fag & ofdvia, ¢o wa gl @ faew == v
gy foremeft @ e @& oRiRe, o, A, Srfse @ Afae e oF Fase & IR & T 7 |

[dhTH

Unit-3

fran~razer 9 Rrereff Learner in Adolescence

e Concept of Adolescence: stereotypes, need of right
understanding, major issues and factors

¢ Understanding stages of development and their
characteristics with special emphasis on adolescence

o fobenvraeen # Rremffal @ wfafafer, smeiend, | o Activities, aspirations, conflicts and challenges of an
g% U9 g, 3R ST adfd oxd & WP adolescent learner and ways to deal with them.

o fHIRTART &I IJTURIN : BT AIAY, Tl
THE B SRd, U9 e 3R RS

o fpeIRTaReT @1 faviv & # W@t gU faer &
JRATRN U I faeryareil & aHst

JIUS. HIATe Ul Bl Aediidh R (BeTT 6 F 12) DI Perali d Ao e giar ¢ o1 gera: fheiRmawen
o B © | 3T 59 318 H HeIRER 3l fIRa |9el a1 e @1 vy, S9! faema] vd gHifa, anfe
R FEt Bl e oy P e o fenfidl & w9 vd geR QM Bl @Hsd gY 3+ R Bl #R urd | g8
A g 9 arL Bl ® 5 feiRaRen ) & ve MREd et e 8 | 9, o iR ded @ I9R, 39
g @ d P AR B, ST sHS! §AY I g¢ fI8R # fhar—fhenial @ Refd & fagemo 4 59 go8 A
frar S| fal Y @fed & Sfias # feeiRmaeen te we@yqel @a BT € R 98 o e @ a8 19
gl | gRfd 2rar @ iR I ofafhar & wreww A fdd &1 S |1 991 € 98 99D I B ST B AMHR
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<l & | 3T TSl W {RuR—{PeNRAl & @l w1 gaig fHAT TG, I§ UP 3MeH Gl o JifP Il gdig 98 D
S @Y 3T &1 fotg fear 8iar €1 S a1dl B €09 ¥ YgaY 59 shls A fRuRl © ded # fem S 8 den
SHH FqDH! T qfFeT B ARy, SR el Bl uvqd fRar ST 2| 98 S@1E Ud UGR 9 &y A4 Adheunnl |
IRET BRI B |

Unit-4

Tarsiiaver v Rrareff &1 o Socialization and the Context of Learner

e Concept of Socialization: Major perspectives, education
as a medium and key factors; Ecological system theory
given by Bronfenbrenner

e Institutions of Socialization and their role: The context

o THIGIRYT Bl J@uRem ¢ v fawed, sue
M WY H RET d W eRS;
AR B UIRReIIE RIGa (FFhasR)

® FHTGIARUT Bl TG Ud I T : URAR,

Tqar, faured, Memee, Rerd, Aifsar, aeR,
= INuaiRed T SFIU=IReG RN, AHIIS
HRITG o Ewgfa, o, o, Sivsy anfe

o THATGIARY Bl UfhaT AR AHEISTE dRAfddhary
fder W foRw §a I EY): AL EE,
SIRRITANYT 3R $HGT dodi d fHhIRI IR Usdl

of family, community, school, peers, teacher, media,
market, other formal and informal organization; social
institution such as culture, class, caste,Genderetc.

e Process of Socialization and social realities (with
special focus on Bihar): Inequalities, conflict,
marginalization and their impact on child and

ENIC) adoledseent.

e g9 B AT [HIARMIRT T M BT AP, 39 F6 & IRE FATGHERYT &I Yfihar fFRaR Il Y&l 8 offdhe
9 UfshaT & UG # P R B/1 I8 & | 3T 9 P W WAHIRU H) Ufhar & Sifed Heel U9 S9@
PRSI B ORI Tdl B 2| FANNIIO & Ygd IRVl H e Udraicdd (Functionalist) 3R STTdremcHS
(Critical) gRuedl &I FHST ST | FHATSHHRU Bl B U Agifdd Gag W 99, 39 oIy I9Bas-R & Afsd dl
At B T 7 S g b URAY b HRDI, SAH RAfT Td pag 1 IuIRl |GES UG 9Ral 2| I8 ST
TAGHAROT A O[S 3 JqURomS & Al a3 AT 37 3 IJAURVIBT bl g1 1 T BN offbd bde
FHIGIERUT ¥ SIgP 3R IGH & o qfHeT ST @ifdhd e gU | FHOIGIU & GG 9d A1 § 3R arge +f
3 TFT B T THS S URId B Sedl | R fdd B AMIfTe AR Bl HATSIBRIT Bl HRRITY
YR T Bl € el Al wust W g8t ura @) o |

Unit-5

RreamRfar # fafaerar ) ww Understanding diversity in learners

o AT fafdgar & Upfd vd SrgRom A=,
fasTdaar e facrerordr & = <A1, IEfis
Td Aiepfcd fafderdr;

faN faN

o HHISN® fIgvamRl & omyR W =Rt &

¢ Nature and Concept of Human Diversity: Variation,
Heterogeneity and Celebrating Uniqueness; Social
and Cultural Diversity;

e Dimensions of differences: on the basis of

IR difgmar, ewar, afwfa, aifagly, | psychological — charactesics  Intelligence,
gorTcaadT, Afddd (e Ud fHaR) abilities, interest, aptitude, creativity,
o fOfder wewlf & Ruenflfal o wwsr - AT, personality

i, e, o, iR, o, owew, s siw | ® Understanding - (children  and - adolescents)learner

dmfere Rufy #ifewr aoik, deste g | from diverse contexts: Social, cultural, community,

CECIER] religion, caste, class, gender, linguistic and

-~ e geographic location, media market, techonology and
® [Tl ﬁ fafaerar ot NEE] globalition.

¢ Understanding Diversity in School

ey # WE & 9= AN © ol (AT HIHl U oIl 81 Al W8T & | I8 GIeHhIv Udh UbR | 39 d1d
BT IFCE! BT & b a2 e TOA ¥ 3K © MR Fl geal PT ARG+ BT [UAT AT TRIbT & Fhall

g1 o, 0 ) faene & @1 W el te g @ 999 781 B 8, 9ed = siftrefr, emard vd |
gl & | o Rieres o1 Rienfial & fAf=arell @ dgame iR SUS Twd B PR DI GHSIOTGR 81 ATy |
9 sars H Rl @ e ghard RfEaRt o @t @ T ) seR @ e vy =gl @ ofdvid @
dh=Tdl Teal &1 gAY o mar € e ufd SIimedar &8 iR 91fa SareT €1 I8 Sals SHd! WK R Bl
T Sl | g &), Rl @ ffsrarei @ daa e € o T8l 7 dfed S9a Ufd ey, wet AR
Rreres a1 TARAT AT 8, SHDI [ILITI FRAT AT AATIHATIRY S6 A GIR AW & Uiy Faarefierar gyl
g RNTIWR I8 SPIS dfwd 2 |
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C-2

Contemporary India and Education

Unit-1

aRd 4 e - rcfla 9@ adua= do

Education in India: From Past to Present

o gswWI, dfew, dlg, W9 Ud EH P & e
gawer W FRiqa—a=+; i fen &=

0 FIFHIA H e (Adad, AedxT 9 Head 3e)
Ud IOREd] Il & QRM Bl <ol e
e

o fafeer Mufal¥ie @ @& IRE SR R MmN
Rrem weRen ;- e e, ffew W @
et 73T SfiuaRe e @ sgawer; IRl
gRT Tfoq wferes dwemd ud ernelem (O %
T G e, <des, AN, IS,
TGN D AT, ST Tehed, giarar f2rem)

0 WAl U, YRa # e &1 e ([Jer #
forem & UfEIfie faem @1 & % W g§R)

e Reflecting on Education during Harrapan, Vedic,
Buddhist, Jain and Sangam period; ancient education
institutions

e Education during medieval period (Maktab, Madarsa and
Sanskrit Education), and Indigenous System of Education
during eighteenth century

e Education system emerged during British imperialism:
Missionaries, Formal education system under British
administration,  Different Education  systems or
movements founded by Indians (i.e. Young Bengal
Movement, Deoband, Aryasamaj, Aligarh, Satya Shodhak
Samaj, Jamia school, Basic education)

e Post-Independence development of Education System in
India (including historical development of Education in
Bihar)

ST ARG H ST TPR Bl e Favell & I8 dddl adH Dl o T8l & dich IHPI YT 3fid W1 & (STl
S W U Ui & WHS B SRR B AR S| 310 3iia @ e 3 wwer s«ferg |l eyl § e
a4 R & H9g deRa B W a1 BT § SR e & URmiiie ' &1 1 o BT 21 39 99 9l @l &
# @A gV 39 3H1s W I8 DIRMT @ TS ® 5 uRegpi o vRa @ 9fde e @ e wwy 9 favevoneTs
IRey HRIT 9T | 59 fourm &, % ufvdfldre & 98 afch S99 Ugdl & el & deyd & Y e &1 99s™ &t
uard 2 | R & Sfagr &l I8l gswr Il | Y Ba1 o X871 2 W & w@d  Ren & uffen sfoera 4 wa
TIT T S ol B | BTl 39 AU BN @ SRU SUSel \edl Ud AN & MR W wfera
fageryor fhar S ife @8 faveivor gar Riemdl RidgT @ W fovg o 993 & forg o/ed & | Ui e
FaRel] Bl T B oy Afds, dlg 3R O &ra @ Riem R o ==t @ St | ue iR 4T ue Sl g8t SireT

TIT & 98 & W Bl B, b

&I T ARA & AlES S B g9 & o #gayul 3| g9 sfasra H

P fere Heermsll 9 FaverRll 3 Al YA g8 7 S W e uRay 9 PR ¥ UK BN | S9 $H18 QU
vfere I W A9y 9rd @ S | 91 g, Aufadfe @S9 auE 9t warat @ Y wEl @Y S
T 3R Aot @ e gave # & 1 21 39 SPls § WaIdl uzdad & e fAer & gdt R § @

o~

STTQTT ToTHH

fER & i Ao &1 vy Seera fhar oo | a1fd, o fagell wR derg & & ==t enfl |

Unit-2

Rrem &1 s@eren

The Concept of Education

o e : Hew vd uafa, Rifea afdm a9 2
SUP! ATV Ta |

oy  fiddl & Remawd fart @
Aoy w9sT @ QIS I8A Wi, SAIfcrET
Fol, WMl fAder—=, s sRfa, dfed #we=
AIgS WIeldId, Sf. Gifdx g, AT 3/@e
IEAR, . HEF |

ourTa™  fudadl @& 9@ Rl @
fOeauTTcHe 999 Wiel, w4l o[ S,
giaT BY

O & foe wxrer 3R R H fuEew B
AqregH | e @ wHs

e Education: Need and nature; analytical understanding
of the notion of an educated person

¢ Analysing the educational thoughts of various Indian
thinkers: Sir Syed Ahmad Khan, Jyotiba Phule, Swami
Vivekananda, Sri Aurobindo, Pandit Madan Mohan
Malviya, Dr. Zakir Hussain, Maulana Abul Kalam
Azad, Dr. S. Radhakrishnan, Dr. B.R. Ambedkar and
J. Krishnamurti

¢ Analyzing the educational thoughts of various western
thinkers: Plato, Rousseau, John Dewey, Paulo Freire

e Understanding of Education through ‘Hind Swaraj’ by
Gandhi and ‘Shiksha’ by Rabindranath Tagore

forem & ypfa w1 B u' 9O weaynt € qen R afdd e 7 39 Wl Jaral &1 Sfaie did ok ded @

AR Wad gaardl 8T 8 R 3 W gaeldl V& | olfb 3FFT 89 S5 SRl Pl ATYId A o | S 59
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SHE DI WA # e B gaenh Uaqpfd ogd sdiqerRe—marRe—FRioaiRe, TRAaRe—-Taran e & Jgd
e Rfera 89 & " R fawel fhar Sewr | o S fauet @ 9o & o 9w IRy fRidel @ foaRt @
faeetyor fl ST a1 QG| g9 ofiid ¥R HUS 3f8de @i, IRET Heol, UfSd Aed Ale Aed™, Sf. SIfas
g4, ol Ul W faR® gy RST8iv 31U gIRT RITUd SRAM! & HIedd ¥ 16T Bl Ush 3Tl ASiNG ¥ Q=g+ &l
DI B | I Fea=l § I2i e @, & iR &9 W |wgel el far | Ay &), A sigd Hamd Aol
Sl TS ARG & Ul [R1e HA kg oI ¢ WA & e B boun # YT ), SF. U, ETRWE Sl ATolal
P q1g e IR 99 Ug IMRANT B fehey & AT YR 9 B Sl & 9 A1 S84 6T B TP 3Tl ToIRY A
G P BINE P | S IR SHy b Afep Ridad o1 y9ara G & grgarl W W) uer 8, Safert |9l
wg® BT IO MY H AZAYUl © | Ife W@l fAadr=s SR s sRIfwsl @ a1d ¥ a1 g=iv e & wRdg e+
DI UG fHar 3R g8 1 e <9 WR oA wfére sl &1 fHior fhan | g8l W o | 5 59 gars |
39 w9 Ridal @ R g gufva faRt @ dae gae a9=1 a1 ® 9 6 S99 Sfaf=al @1 | RBrn &1 dar b
et uRved reara Riqel & wemm | A fRar T e S AR @ Y der § gel wifte far war g
SHIE @ 3id H T gRT T Toe WIS IR SR @7 FHfa Rier & Aifcrs sreggd & #egq | R o gl
P TS ST & | 9 ST fAaReT & =M @S9y 3ot 3 forr T € wife seiv uRg § fdre Ride @
I & TENE W wwifad fhar 2 |

Unit-3

Rrem &1 wdarfe va gmEoie dod Constitutional and Social Context of Education

o Constitutional Context: Education as a means of
eqdaied Wed : ARAE Wfdwra A wEf® | social  justice in the Indian  Constitution;
= b Wed ® ey 4 frem wdwntie qeal | Constitutional values and education (Preamble,
vd Rren (gearar, Ated e ¢ wdeAt ). | Fundamental rights and duties); The Right to Free

fr-ge® va sifvart Rrar 2010 (@mRo Ao %0 )| and  Compulsory Education2010 (RTE) and
BT ARSR uvd wErder, waacdt gAt | Rren inclusion; Education in the concurrent list and its
vd zwe fafearef _ implications
Wﬁg s gjw T @ T 9T | 5 Social Context: Composition of Indian society and
S;m p e ﬁTHTQ-;T?ﬁ i ;’?':T?'ﬁ I i implications  for  education:  Inequality,
QTHTQ‘\’;?];I;” 'H'. ?."H‘I X _ R (3q'm"'" )' discrimination, exclusion and.n.]arginalization in
1 qerr =IRR (qna‘“l )" IW' f“qg Pk the context _of Ianguage,_rell_g_lorll, caste, class,
3 W W wwE | afl, sfafoeY, SR gender, region, and disability; Issues and

STRRY, qifsret ud offe sreuraEdl @ challenges in the education of Dalits, OBCs, the
Ted § ‘iﬁ wq gt | Scheduled Tribes, girls and religious minorities;

Qe oraadr (@l Pol b Inequality in schooling (Govt.-private schools,
T TEd wEme) | STl P et T rural-urban schools); the role and agency of
Rrem § et “@; Rt afreRo @ T | teachers and educational agencies in the education
fafiy emfe—uieiie @ alie goqi 9 of above mentioned groups; Classroom ethos as an

goat @ ORA @ uifd @ T &9 vy A area of enquiry from the perspective of children
HEATHE Yhfd &) GHST | from diverse socio-cultural and economic

backgrounds.

 saIs # H Rien & 399 gl ) Ay Il el s ot @ Rige ot @ €1 3 g gafey o wewyef @
Fifr ga9 Ried & Sl R Oy 11g uedr 21 o 3 R @l Y, g TS R ® SR g9a Ul Ua R
B T e 8, e fagal @) gal W € 59 S BT diwd Y@ T R | 3 W Bg R W E o Rer @
HHERIEAD U7 B faa@rd & O B W W1 98 & I AN e aen & FAGINGl $I I9R & 8 | 89 <9 &
TAW faenerdl @ RIel d B 1 g9 IHhIS # FHIT ST |
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Unit-4

ffoar & rente ¥ REr $1 9usn

Understanding Education in relation to Policies

Hfifra aRdewr & faemay &1 faem:
IRd Uqd fagsR @ faemen o difée
yfparan  (areg=ai, Res, wq<™) @
dopTels RET S=4r & Sid & 993 |
arnT & yfadet vd fifara s
@ fvags gfe 4@ ralaTe w®E|
Tchlcld WaH ® 3Tclld d Wdadr 9 &l
SIe)  fagwaren w famst ;- gem:
arfeldR R, $HIoRl IJATANT, oo
30 1986, WFMfd HIAST 1990, IZMUTA
Rufe 1993, arf~aw T w40 o Two, o
fio THo Rufe 2007.

Rree vd Rrear—fiftat: sert smar «
WeHITd  IAT™, 1983-85 B NI
I, uAao Ao vwo o To 2009,
siRew auf amawT &1 Rufe wd 3=
ISIAT THAS I T |

o Development of School in the light of Policy

perspectives: As a source to understand the
contemporary structure and education process
(curriculum, teacher, community) of schools in India
as well as Bihar

o A critical review of commission reports and policy

documents through a thematic focus, linking the
contemporary context with salient debates since
independence: Mudaliar Commission, Kothari
Commission, NPE 1986, Ramamurthy Committee
1992, Yashpal Report 1993, Last two NCFs, CCS
report 2007

o Teacher and education policies: Special reference to

relevant chapter in Kothari Commission, National
Commission on Teacher 1983-85, NCFTE 2009,
Justice Verma Commission Report and other recent
documents.

Y SHIE Bl It IR Bl f[Genery & A= maml &1 42elvvl 36 YbR o1 HI JTHR U BT & (e
IT QW P g e At dor 996 Remamd 1 99 U Wl @ HeW # i 9% | MR R Res
afrerer deEt § R & 3fier ve s vy & U H gerar T § | 39 e | Ae6fd Yfetiie aeat @

vgEdl 9 ffed fear Siar 2, wReg 3 92 (Bl Hed ¥ T8 e U 3R 39 BRU <9 &l e At B e
T fagmd e wdfed gfte @1 fadrd &x+ # srgwel Yed €1 U o oM ygfd < @l e Afaal a1 e

IS T SRl & |90 § I 31 2| e W R A & 99 9 @ afhan, 9 69a @) awaedng
TJoIT qreaarsil Bl W ST JEwaqul & | Ud R N 9 g8 R AT o1 9ux Suaferl ok R 8 T dedl
@1 Feliogell werm wear 2| o Rren Aifcell &1 fora A & ugrar WY, I' wew@qut 2 | 9% P 9 91 B TN
Rl & o afdg ol v faenera & R gerax R sl v smarm @) srgeenelt & anf fHy o |
fAfeq gl & 991 9% | 5 fOerem &1 M, SES R ¥ daR IS a6 A Ry T uRadd w@d #
forear A & ey @1 Waod 81 © | fdeney &1 vav Wi | [Jered & [Aa™ @ derl wie 8d 2 | [Jere™
# UMy o %2 fAwdl &1 FHEIaxvT e fanod fed arggeal & emuRt wR fhar T 8, 39 a5 endis H
ST AT | A1 8, fdere § gmarel qodihd Javel &1 T Sie W61 & | 39 9He & 99sl 9 uidie] fafr
<iféres Al Bl fAere & ¥Wiq |9el Ui # Hed 8 Fabdl | SuRIG fd=gall Bl I8 & dad # A foRiy W |
HHST ST |

Unit-5

fderrer 9red &1 GHbINT ughed |

The contemporary system of School
orgnaisation

o fdemem wwed, s@uRTT IR YW I9dq,

YT U9 A5ayyi IIqad d Wy A | fened
red @ rd wEeEfl amuRa figral
faemery v “drea” SR “dWed @ AT @
wy H |

faemerg 3R sr=g dAfdre et @& = dd:
Rrae — REr 9w, IS99 asy W@l
P A (THo o o IR0 <o,.ud0 o
g0 IR0 <o, THo o dlo o, Jo Sfio o,
g0 UHE0 3RO $10)

e School Organization: Concept and major
Components; Community as an important
component; Basic Principles for the functioning
of school organization; School as an
‘organization’ and as a ‘part of organization’

¢ Relation between Schools and other educational
organizations: Teacher education institution, State
and National level bodies (such as SCERT,
NCERT, NCTE, NUEPA,UGC, MHRD)
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o faemerm ydew # Ao fwion 9@ | e Planning in school management: Annual school
IPprafis devex, <f1d SHA B w4 | calendar, Day to day schedules, Time table, Staff
var, gia arefl, sfrat @1 dow, | meetings,  Activities,  Student  issues,
faferal, franffar @t wwwnq, wfafafmt, | Monitoring,Managing  school  resources  (the
faemerdft weeml &1 wdew (femed 99T | opog Building, School budget, Laboratory,
ferers 1 goe, wat 'é"e"' eI, He Library, Sports ground, Hostel, School office;
@1_HAaM, ST, b1 Pl Cleaniness, Maintenance and opti ilit
Wodl Y49 U9 IifSrean suaifirar, faemay ' ) ptimum - utility,
P7 afrelE) ATYET YSG TF GRET B R Sggsa?tli 0rﬁcords), Disaster management and safety
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C-3
Learning and Teaching

Unit-1
JfermT | i@ ey Concepts related to Learning
o 31fer /g : fafi=r =Rt & e e Learning: Introduction to multiple views
O JAfETH BT GHTfAT DRaT! YT BRb e Major factors affecting learning

O ¥ _ﬁ_wmdl @1 YfAer vd gAdT Had | o Role of concentration in learning and its enhancement
O el B faeeiyucis wAs ¢ e iR | o Analytical understanding of relations: Learning and

forepra, afer S siffsRom, Sfen ik gf& | Development; Learning and Motivation; Learning and
Intelligence

AT AT A= Bl (B G 3T | URHINT T8l BaT ST Feohdl aifch 59 AWy H feH e HAIST Ud H&piei
# A= Arga] § S deavgadl, deifaddl, Afa-Rare, d@er ar iR amifoie iRl @ W # 98
faeme €1 39w ¥ 3rerT—arer T afadal @t i mue—aTuel AgaTd 81 Waell & o o fRrermefl, srearuss, ifmraes,
M| 1T 3H SIS DI YWJAW AT A GG I G Yafeld A=Aams B S | & Sl | 39 Argarsii
P BY B AP A% W fHAT S| i I Yol f[Aweiver & foy fe Agifae ER &1 Sevd s8Rl S
T I Sl | 2| S 9 ShIS § Sd r=u—dT faveyor € 8N | 59 Shis § SEH &l yarfdd ex-drel
BRE JAT TGN, WA, AN, o g A 3MMe I 41 AR 93 U H1 ST | I8T Y ASequl HINDb
THIAr B 9 ==t &1 el wife IRAT <9 WERT § 39 BRE $T 99y W e Sar <81 21 91 81 89
SH1E H IR ¥ FHET 3 JAGURMRA B Y 91 B TGN | AT @ ufshar w1 fAwrd, R SR gfg |
JATHEYT & STR! AT WU A ST ghis H FHST ST | T R Ay & fadwy @) ARl R =i, JfAuRor
& AGId (rdRe argd SrauRen, ufhar anf]) &1 e ok gig ¥ wwita e fglar (99, fawe, o)
BT [Ageiyor U8l fhgr e |

Unit-2
Iftr @& dAgifae uRde Theoretical perspectives on Learning
o 31T ¥ Wi Rigial @ faerg 1 Ufaeiie | o Reflecting on the development of theories on learning:
afRed Historical perspective

oyforH | wHfd Rugicl @1 wHS : WAENA, | o Theories related to  Learning:  Behaviourist,
ArdcTared, - S=IdTad, EaT—Hh et 44, | Cognitivist, Information-processing view, Humanist,
M b—uIaTl gl Social-constructivist

- el oiie ST GGl ST A - Basic assumptions about learners and learning
- i e e RAferd RISECIRSERIRE] - applicability for different learning situations
- Rigial 1 eI e - critical understanding of the theories

39 SPHIS DI YW I & fagidl & vfderie e o dfera aRag 9 o1 Srgh o aifasm= | eiftmm &
fagidl @ foRiv g W ==t o Al sHe a1 I | wWEia fAfte fRigial ) arersres vd v
qHS TR @1 99T | 39 3H1e # QF fag €1 forl T § ife guwr fag W # 9gd fawga & e sfmfa faw e
fafr=r fagial @ ==t o STeeY | &Teifes o 9@ g <@ T & 5 99 fgial @ 9gd & Ik wu # &) uwgd fhar
ST <@ & RO S SR wal &7 [aRer A €1 e Srar € e uitiegell 1 W Bl daR dls Sudn]
gfeaor & a9 urar o | fa: faf= Rigidl @ =af @ Swarht e e & foe i fdere fasg 0 feifRa o= fean
T 2| Ak gl @ 9 N O FaeRdd] W Ueld U9 IR, AFadErel #OAl, deearel § i,
AT—UfHATROT A | Yefhed, AMITa—dodral gRedvr § aigiicdd! Ud dUgyT o daae-al @ ey ==t

P ST | 1fdp SR Geiarg 3R ST —asi-die & RIgidl ol favaR & 998+ ) 817 |

Unit-3

Aferm &R Ryegor Learning and Teaching

o rferrH—Rreror wfhar & wWdfad fafaw gfcwi | o Understanding multiple views for learning-teaching
» e fee-ofwa, fAwu-afd Td | process: teacher centric, subject centric and learner

qei-BfE; AT b FRNG, e, GEDA | centric; Teacher as ‘transmitter of knowledge’
Td WE—RIfAGAT & Wy ¥ ferd
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ofteror & wWITe—oiqarel gRUey vd 9 | ‘model’, ‘facilitator’, ‘co-learner’

fafecrerf @1 wws e Understaning Social-constructivist perspective of

O YoITIeAsd  Afe : rguwem vd e | teaching and its implications

ffeart o wws e The idea of Creative Learning: Concept and its

o Jfrr-fer @ fog g A @ P | pedagogical implications

i {47 v g o Creating facilitative learning-teaching environments:
major points and concerns

39 3Pl H AR 3R BTV P U A1 @@= W dol Q] 741 2 | Usell sdrg # 1\ & Rigial @ 998 ™
SR fear w1 o dife 39 fagidl @ §Hs 7 9% SR T8 8 99 a9 P uiie] gR1 Sd1 el A § wanT
T fhar S0 ¥E 39 99 W 9R fRar T 7 5 Ul om g™ W MU dfdre Rugial @ Suafiar o @ |
RYP <G | Dls A RIgia e § f59 yeR 9 9eeTR & 396! Ted 9a ufdersii of gy el | ey 8, ey
BT olax o fafdy gfewror fag v € S Rrgidl 9 5 UaR @ 8 39 N T8l qHs S| o & fdrs
et # ariSTe—aoiare &1 fa9y Ae@ 8, safey S9! A9y dR W 9as S | SfSea—eror & SR wem |
Fg Ul gcA "edl 8 el Riee w@st 781 Ui § iR S9@ 3Fed! 3R od & oY b 9=l & gorcdd |9
Td Ui | 1T S S8 H GorrAdal B 1 TR &1 1fi i AMa gY Tt @ T € a1fd 99 9= g
T Q| TR g, AfH-Rrerr o gRifoal @ dgifoe |t Wt 39 sHe | U @) S |

Unit-4

STl gipag v sded #1 areEr Classroom processes and Learning Plan

O P UlhaY - Y9I BRe; TgE FAcdl, g9g | o Classroom processes: Factors affecting ; major
yser, Rt w1 wwwor @rere, Rkl @1 | challenges; time management, Communication skills
bkl _ of teacher, role of learners

o ffr=T el TR @ SgER wEnwE D | o Seating arrangements for various classroom practices

dod ATl . . . )
N ¢ _ | » Relating Classroom practices with Curriculum,
© %&;@ G & wjm - < pedagogy and teaching resources

o FETHE RET & W F TSR R e Critical understanding of micro-teaching and Bloom’s
A TIPS G <& taxonomy for classroom practices

0 G @ AT @ SR Bl ST oUnder§tanding th@ concept of ‘Learning plan’:
IRRS TS AISrT @) geeiae WS @ ey | replacing the traditional lesson plan of classroom

BT UART teaching
Unit-5
JferrE, Reor - yqE = g gHfaar Learning, Teaching and Assessment: major issues

and challenges

o™ iR Rueror . faemerdll ufbawii @1 | e Learning and Teaching: Contemprorary realities of
HABIAE AT d school practices
o?b%;a %%%m(a;u GIﬂIHa%‘,I;\\;S%) 9ol B el 7| o Major issues : Marking vs Grading, Non-detention
SRENE , FRGFTSAT I olicy, Objectivity vs subjectivit
A policy, Obj y J y
0 AT 3R fRrervr &1 S : g gd AT,
et o1 DT

e Relating learning and teaching: Strategies and
challenges, Role of a teacher

9 3H1E ¥ fUse o sHEAl # AR TE SauRUIR ® UH IR F SliedR <@l AT B | A 8, UET S ey
% aafds uRged # wAsH W N 9o far T 2| femerd ufsharei # ifdrm, fRueror iR emdes @1 e |Hfda
UipdT & W9 H Y 9917 ST 9T S R AN €, s WR ST Tl Bl Sl | WNeR, 39 GHEfed o
RTEEING e € ISP FHST SIQIT | AT &, AT, Rieqor &iR per gaven $T d8ck a9 & oy @ Jfar g
RN 3R IEH et @1 1 YHpT 8 Fball &, $AR 499 ==l @1 Sl |
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C-4
Language across the Curriculum

Unit-1

Rrareft stk Sa@T AT Learners and their languages

O {TIT T g ffdy wu, ogoRen, T ud | e Meaning of Language: Various forms, Systems and
faeearg; o efSia” @ @ik« A # | properties; Difference between acquiring language and

3| o . learning language.
o Renfofl # wror & S b1 WA, REnfiAt @ | o Understanding the knowledge of language in learners;
WIS O, AT T HE | Language capital of learners; importance of mother

0 = AT H¥ HiEd §7 AR, g, fare 3iiR

qrgicad! @ figidl & e # @ gu | language.

o How children learn language: With special reference
to Chomsky, Bruner, Piaget and Vygotsky.

S TPIe B Se RIS BT 96T RIT 2?7 I FASH H HaE Bl 8 | WV D] FaH aford qRETST I8 ® b AT
FYGUT BT AEIH B | W] I AT @) 98 & AfAd aReou 2| 39 3B F g 9w B A ugdet @& ar #
IIAAT BRI U IE A BT TA B {5 AT BT A5 wui § T O FHar 87 GRS g A, AR &

Y eafv, ITd TG AT & ORI UR AT9T &) I¥aT Ud faeuaslt & g9s™ &r ) T BN | 89 I8 o
g f god 3o gRaAe & AT eSS fhar oxd gy A Wi I | afg 'W Ay diRe @) 39 dfthaT W e |§
al g5 U guee ¥ Ace ol {6 s & vy ey @1 ufhar d g8 =ifeu? S9 Sale d gl Bl 9y Yy @
&THTT, Y9 URgH &) Ufhar 7 S I dRel & e R R 9 =t & Sy | 9T s B ufthar & R
H Renfael g, @), gR, f0aTe], aRElcad! & giedivr ¥ 4T Uf¥igeil o1 39 Sohis 4 U@y B8R | 59 Séls 4
gfereg] g W w9st urdd & 9 S 99 & i § 9T ol ©

Unit-2
TRl B e SR IgATDar Context of languages and Multilingualism
O HTyT, dlell 3iY fafy e Language, dialect and script.
O IgHIeal &1 JaeRom, 9Rd 3R f98R @1 | o Concept of Multilingualism: Multilingual perspective
RECURE e of India and Bihar .

O 4T T WIS, Wikfrd g Worife W | o Social, Cultural and political context of language.
O HTAT BT REA, FEM AR TSR & TSI <& |  Relating Language with Identity, Power and Gender.
O ¥IRT ¥ THT HFel] TR Uraer=il bl et « Constitutional provisions related to languages in India.

TR QU ¥ B3 THR o fAfdyard €| Wi fafdgar W 99 9 ve 81 ¥ favg § T 5000 TS € SH 9 @94
1600 W 3AfIH AETY WRA H dlell Al & | 9Rd & Had § I8 Bel Tord a1 8N 14 T8l ATHer Afdd vA—d—5hH
3 9O S E | I8 O g | R IRA T agiie <9 & el A v e § SR Rl ue A & ey
qToTRll (3P 2= @ 3fo) R &1 BT 21 g=at @) W, St f6 sa fafduar o gy Bkl &, S v g arell,
T VT, AFSRIG AN S Y&l & drd g4 fodr Sr €1 I8 g, Wl RAfdudr g agdiiear 1 @qse |
7eg T | gHe # fIeR & Igwifie uRE’ &1 e o T@d g faR & g =@t & ool % &q g9 wmorh
fafearar & W& T 9= B 9T @ e @ fau e WERE @ w9 § SUANT B R Wdhd | 9T 39N @)
AT ST dmall ® ORT B & f S99 g7 Gd @l T2 | ST dei I9a] Aaegadanl § <R 8l & g4
TJSIE W DI AT H AT SRR BIAT €| 39 HROT AW A fAfduar qon WRIGROT ST YO Uil ST 8 | AHINTS HET
AT B FHSUAT BT FERT ol 8 | AT Il T HHOIRI § &< 8 | ANT Scifed o Scilsadt d d¢ & anT
ad il # gl e Hadwelial B 8| S snavgddnell @1 git & o @RT T BT ST 3o SUINT B & |
99T TSR $1 UgdM B a9 H Fewaqol YAPT R 8 | AN 31 JAfeae ggdd e § AT Te)18 9 HeE bRl
2| AHIE WRIGRO B Th ®U N AT g&¥ & a9 ol & MR W fHar S arer 98 W) 8| 919 & IRy 99
BT WHRA TAT ATHATT BRI BT IIATEARYT FA1T ST & | AR 59 TR & 0GBl 96 AT HH B BT BF B
AHAT © | FAAHED ARl Bl W Ugar 9l Widd a)a & folg Wl W1 & SUAnT B S 2 397 94 @
AT, WO & FauTd Uaem=i o W a8l gt dF ST |
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Unit-3

faemerdfl argz=at A A Language in School Curriculum
o T faerney # v faww’ ok Ud AT & WU | e Language as a ‘subject’ and as a ‘medium’ in school.
i e Role and importance of language in the curriculum:

o urgzaal # ST @1 fAPT T AE; WG FT | Place of mother language, language of text books.
YOI, UIGIGRPI BT I | N e Understanding the objectives of learning languages:
o j;::l *l':i;‘l jjq q‘:"‘;ﬁ;ﬁiﬂ:‘;ﬁ* lra:(m‘iﬁ”"""”““" imagination, creativity, sensitivity, skill development.
e - f' N A .| « Medium of instruction: suggestions of difference
o%w;;]‘ﬂrm : 9 T commissions and committee.
OwErd S R e vna R o Major issues about languages in classroom discourse:
e & WY W"T Forerat F T féT&TUT attitude towards multilingualism;  Challenges of

Bl o AR (ReR & ey def )| teachers in_ teaching language subjects (with special
focus on Bihar).

Rremeff Stq fener o € 99 9 3 Wy e 9T A B | P H A I Wi # Afadl & A Harg R ©
T TR, T HE | AT BT U | B | T W BT A} et & rgwa 9gd W€ B €, g fawdt @ germ
#| o, I wew@yl & f ARl w9 & uRuyed gwdl & AR ST Ud wR % e # Red e e @ ar
# I 991Y Ud SEHT SUART BN | 39 SHS A erer)) uegadt @ IR WINT & e Bl gHeE @) fawy e
DI TS 2 T YIGAYwID! Bl WINT Bl fARelvor AT AT & I, JIF1 & 9 # uflig |q9s a9 uriv | I8l I8
W AT 2 6 g9 g § a1 @ g ureg=dt @ ded # 91 O R SR fear W 2 iR swfey yfdieget bl I8
HAS BT AR AT 11 2 b 99 g1 U AT UGV WY vy 1 HS<aqul Wil 19T & | S9! HAaa 9 I8 U [quy
H S B Gold, WISRYI, HBINU[, Jid Td WEF B & | S PRI AT BT WIF Whell ¥/l & QX ursgshd 4
qqd AETIYUl AT ST 8 | 97 | A% WUl BT ATegH © dfod I§ AU dbeul, GolreAdhdl, Haad 3R BIerel B
i & W Tera AT 2| 39 99 9l 3 [Owga 99t g9 P8 H Bl Al |

Suggested Readings:

Agnihotri, R. K. (1996). KaunBhashaKaunBoli. Sandarbh 13, 37-43

Agnihotri, R.K. (1995). Multilingualism as a classroom resource. In K. Heugh, A. Siegrihn, & P. Pliddemann
(Eds.), Multilingual education for South Africa (pp. 3—7). Heinemann Educational Books.

Agnihotri, R.K., & Kumar, S. (2001). Bhasha, boli aursamaj.Deshkal Publications.

Anderson, R.C. (1984). Role of the reader’s schema in comprehension, learning and memory. In R.C. Anderson,
J. Osborn, & R.J. Tierney (Eds.), Learning to read in American schools: Basal readers and content texts.
Psychology Press.

Atwell, N. (1987). In the Middle: Writing, reading, and learning with the adolescents. Portsmouth:.Heineman.

Grellet, F. (1981).Developing reading skills: A practical guide to reading comprehension exercises.Cambridge
University Press.

Kunwar, N. (2015). 'Right writing' in Indian classroom: learning tobe artificial. Language and language
teaching.Vol 4, No. 1, Issue 7.

NCERT.(2006d). Position paper-National focus group on teaching of Indian language (NCF 2005). New Delhi:
NCERT.

Rai, M. (2015). Writing in Indian schools: the product priority.Language and language learning.VVol 4, No 1, Issue
7, 32-36

Sinha, S. (2009), Rosenblatt’s theory of reading: Exploring literature, Contemporary Education

Sinha, S. (2012). Reading without meaning: The dilemma of Indian classrooms. Language and
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C-6
Gender, School and Society

fodl Y I @ A B9 @ FHaEiedl # | Ud AEayel HIE 98 ' @ S9H S iR
959 & dre T R FEarad © | S SR IOY & d1F SRIAMAT BT 9 & YA 98d IR B |
IH BRI 96 41 JRAHAT YA dTel BRPT Bl Iga=+ & YA I T | IRAT FArsT a2
R1e % 39 IBR BT JFANARI & B Bl AHI—FHI W Gifhd BT Fr @ 7| T IBR B
ATl § AT @ B QAT ST B I M D dF B Bl A AT | TE G H S 7
3R yoy & 4 =1 Wl 2 | <lfde, SRITl |AreT gIRT Giord ¢ |

9 fawg & wegd | ufdig] g8 |wst o o MTar @I ogHar # wuiaiRd &’ & aia
T UfHAN BH-DE W T J BT 4 b 2 ™ 78 iR &iRd &1 Bfaal &7 TeT A 21 9 349
Biddl I el & Tbl B A B H W B FerH 94147 | Ufkig, 7 iR iRA B T A &N
Bfddl & e & 9 Y & IR § AHST 990 g BIAAl B ABAHADBRT 3R AFAIBIOT BT B
T B IR W A g | 7 AE IR &R @ Bfaal @ e @ ufhanett @ wHsia] Rren @
SIRY firp—AraT wnfid &3 &1 e # Wd Jor oy Coilgal & 9feT & aR # §9s] 9 R |

Unit-1

SITSR B |l Gender Issues: Key Concepts

0 SiveY 3R T &1 el Sragron e Concept of Gender and Sex

O SI7SY TETIT, STUSY Wl HEMTT AaTE, Sivs¥ | ¢ Understanding Gender bias, gender
W”(?*“_‘*’*“' £l s stereotyping and gender empowerment

0 ¥IRd H ST7SR T TIIETID aRuie e Historical perspective of Gender in India

0 SR R fager e Gender and Patriarchy

Unit-2

SUSY 3R GHTSHIHRT Gender and Socialization

0 3iRT 3R 7 &1 1 e Making of woman and man.
ovivsy wHel Agifcrs uRUew : @HSfiexoT @1 | @ Theoretical — perspectives  related to  Gender:
Frgia,  ove  fee,  wveew Rl | Socialization theory, Gender Difference, Structural
ISP Nald N o Theory, Deconstructive theory.
0% ST %ﬁ%;”'“.“‘*’*”' E';:L[ afmd : d¥, | o Gender Identities and Socialization Practices: Role of
T N9 ¥ T religion, family, society, media and School.

Unit-3
SIUSY AeAAT URYEl BT fddrd Gender Studies: perspective development
0 il YT | SIUSY AT DI IR [IPT e Paradigm shift from women’s studies to gender studies.
O SIveR ¥ AT el BT Haw e Context of researches related to gender.

O SveY Wl T I R iiclerdl @1 | o Landmarks from social reforms movements,focus on
wae Rl @ A v e gl W women’s experiences of education, legistlative.

B & 53? i 'm A o Constitutional, legal and policy perspectives about
0 SIUeER wrEell HALYT P, BIIAN Td AITTd U Gender issues.
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Unit-4

Stusy IR e : urea=At, fRreroremet wd | Gender and Education: Curriculum, Pedagogy and
Rrers Teacher

o fermery 3R urage=r™t : Svex wHageiierr @1 | @ School and  Curriculum: The question of gender
U, WUSY 3R gew ureued|, e @ | sensitivity; gender and hidden curriculum; Analyzing
STTET T UpA BT SIUSY @ GfediT ¥ | gohool spaces and processes from the perspective of
ACRE . o 5 gender

o UrguywddRl  ud  fRremrere ST - . - ‘ :
R . e Gender in text and pedagogy: Analyzing the ‘Construction

&1 wlen of gender’ in textbooks and classroom practices

0 Gugt il A Vel @) P caglbal & ¢ Role c_)f EQucation fpr gender equality: Importance of
RET T W ' schooling girls education.

ofoers & TRITTEE Td Siver Gl o Teacher: as an agent of change; gender sensitive
T professional
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C-8

Knowledge and Curriculum

Unit-1

S 3} e

Knowledge and Education

o frm oM iR <9 @& d= siddy @l
HHS |

o foem & v # giamdl sraaron el &
upld, gfg vd fae @ wed # R,
gfereror, iRt ud e, s & wdy |
T GRUT SR FI Bl IATHROM AT
BT S D A1 Hae

O ¥ & IMER & w4 H f¥er &1 gdieH
AT A1 AT fdepr, <= a1 T
yaH, 4l a1 3rearicaed fabrd, Saaifrd
&I HEIS) Td Rier &1 Isfas gorsT

o M, ferel vd oo R & e § gl
B W, oF &7 &7 d AUel & AT FRver?
HAT BT Yol DT B 87 AH D AT
g # gRads & 81T 7 iR 9 fa
YHR R & YA DI gHIidd B B |

o Understanding relation between education, knowledge
and philosophy.

o Basic Concepts in Philosophy of Education: teaching,
training, learning and education in the context of the
child’s nature, growth and development; Concept of
information, belief and truth in relation to knowledge.

e Purpose of Education as a basic of knowledge:
individual or social development, providing knowledge
or information, materialistic or spiritual development;
criteria for worthiness and political agenda of
education.

e Knowedge, Education and Value: Place of value in the
purpose of education; what are values? Are they
relative or absolute? Who creates values? How values
change according to context and how they impact the
purpose of education.

Unit-2

ST AR PRrer

Epistemology and Education

o {87 BT FTHHHRIY YR §H, 9 UG A=,
(afpepan). faemerdl fawal & ded d orgwa @
ST, Hedl Td e dl 3T |

o FHHNT UHE f[IaRIRIY (@R) iR WRAN
= @ g7 § ugfd &1 R fQwen, w=dm
gfbfd @ Heg § "=y, JgeRAe @l
AT Ud g9d e f[ddbey: Tfafafer (a)
Tt S @ 9 arfer” ud Iifei R fId &
fooR &Rk el @ =2 arfe @ e o

@) W g & difge e & foau A
frarR &1 guie vd fedt & Rrsmar @ R @
A # @I |

@) dare: wiel (e &fF g @w), SufAwel
(Mfada—a9 Hare), e v &l & 99 @

& Hardr faemR (# ok go) e Riere o v
@ e # foef |

e Epistemological Basis of Education: knowledge,
reason and belief, rationality; experience and
awareness, values and ideals with reference to school
subjects

o Epistemology: Schools of thought (isms) and Indian
Philosophy

o Methodological Options in Education: Assumptions
about human nature; critique of behaviorism and its
three alternatives: (a) Activity: With reference to
Dewey’s ideas on learning and Gandhi’s NaiTalim; (b)
Discovery: With reference to Montessori’s description
of children’s intellectual growth and Dewey’s concept
of inquiry; (c) Dialogue: With reference to Plato
(Allegory of the Cave), the Upanishads(The
Nachiketa-Yama dialogue) and Buber’s idea of a
dialogue between teacher and student (‘I and Thou’)
along with a discussion on the role of a teacher
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Unit-3

qreaadl B IS |

Understanding Curriculum

o UGl : IAURVNT U4 Hed: USgAdl DI
TR, UTGAHAT Yd IGATE DI DI TR
P eI TEEAAT|

e WM UF UguTal & d e qEife ud
NEINEITE DR EC N

o ugugal & frule: @ew vd s@wm, fm,
91 &1 aiffexor, daiRe giReaivr, Rrareff
P GESe  Wivhfas Ued, fyEmed T
I TR & RG I8 UIgaadl & SRS |

e Curriculum: Concept and importance; Clarity among
curriculum  framework, curriculum, syllabus and
textbook

e Relation of knowledge and Curriculum: Philosophical
and sociological aspects.

e Curriculum determinants: Vision and
objectives,Criteria, knowledge categories, ideological
stances, Socio-cultural context of learners, Nation and
school level determinants; factors of hidden curriculum

Unit-4

qreIadl e @ SuURH

Approached to Curriculum Development

o yregadl fawm @ ufy fafaer surm: uqw
fgia, fawa— @fsa Surm, |ed af<da
JUNTH, AdERAE] JUNE, qTgar—  Imenfd
IUNM, 91 efgd SUTM U@ goEdrdl
JUTTA |

o fiemem— fRem & dig@r ue@dl @
TSNS TS A B Wed D e A,
51 O S £ B R ¢ 1| IS 2 RN N
YB3l § B e |

o faeme™ urcHaal &1 Q@™ i@ 3@Ad qen
ST usfa, Ree w@ fuemeff 3 e
fraraas @ i@ gt

o Different approaches towards curriculum development:
major principles; Subject-centered; context-centered;
behaviourist; competency-based, learner-centered and
constructivist.

o Critical Understanding of existing curriculum of school
education: in relation to form of knowledge, knowing
and its relation to socio-cultural aspects of society

o Developing School Curriculum: Major components and
their nature; role of teacher and learner; challenges of
its transaction

e # Aem—Ram @1 ST ufshar 9ol 8, SAdT YR Ao urgaddt sl 8| gt &l fJereaa § Fr dae g,
I WG & &R H AT 8, 39 W9 Galall IR UIguadt a1 BRdl 8, 31 39 GHSIN U D 310 BRI Pl
JER 997 Ahd 2| oifdhe, UIggadt @) AGURIT & TR Bg aR 97 ol & AT ® &R 9 5 oy Hdfra eraumon
& |Aged A4 foram STar 2| SHIfely, S SHIS @l YR Wa¥ Ugel UIgIddl JUT o §Hd Ul & A ¥R
TAST I DI O Y&l § aid e 3R 4 & ISl gl W gl off 9D | Urggadt & a1 WEer © 3Rl ARgAr &
R T B @ ol g9a MgRe SR Td UHE IUNTHI B 910 I8l DI S 8 | olfdb ‘Sd AR 2 arell ard &l
BICT Sad &1 I8t AT O Iahdr § ifd 39 R S, SHA B DA’ drel Uel Bl o 8 g7 T B

Unit-5

fqemera - =, urgg=Al SR Rrem @1 "@wd | School : The Context of knowledge, Curriculum and

Education

ofderery # ‘e R WFET : wWwu, ¥ AR | ¢ Knowledge and knowing in school: Forms, sites and

gfsrard; IRTeSH e (SF-W%ad # 98ama) |
ofdemre # M @ MHR < H Uggwdt TH
T ke & w0 # |

o faene™ & qER & 3rgvd | e &1 e[ |

0 3, UregTal iR e : Remems @& 9w &
|1 fereh Y e |

processes; paradigm shift.
e Curriculum as key determinants of knowledge in
School.
e Linkage of Education with outside school experiences.
o Knowledge, Curriculum and Education: Role of

teacher as a critical pedagogue.

o, Ureaadl iR e #1 famel 98 @ue 2| offdd U Ried & faw 9 T SUIR 8 uIg ofd Sa @4
fene & dev § @1 S| 39 @ A Ud IR SHRdl & fauell o faerey ¥ Seax <@ &l It & 713 ¢ |
SR faemer™ 3 99 &1 Sl Ud o1 WU BT 8, S9P god & a1 R AR AME € | 9eF 8, R geR |
M BT WHY AR dealdl e 8, a1 [Jeneg = Wl S¥ |AsT iR U=l 8, AR F9s a1 |l 9 P18 &l
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T2 T | IEENY WHU @ dF B UeIadt H gedl & fAEre @ 9ie} @S9 B Bls A9y W A6l A Ui ©
IR 9D fHardl S &1 AE A8 AT ST R8T §, VAT A BIT Y81 & GHSHT Sl & difd S 1Rl @1 ST
TP | 3 SHIS | S, Uragadt AR Rren & el o W GHs S| PIE S ursgwdt & R /&l 99
IR ey # S fRer =i ) S 8, s9d! Rememeiy auRy 9 <@ tah Rigd & oty o1fa aazyd oW
9 SIS W Tl B S B
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C-9
Assessment and Learning
ATHe & IMER

Unit-1
gfvrad) sraemon Basics of Assessment
0 TSl JURUIY: 3fdheld, Yedid, @19+, | 0 Basic Concepts: assessment, evaluation,
URIETT /O oA Ud ARTAD | measurement, test, examination, formative and
el 9o o g0 @ Ild e | summative evaluation, continuous and
A O AT b AR AR comprehensive assessment mandated under RTE, and

o faffra Serewvl (RU) # @ B | grading.
SeW:  (P)IIERATG: AIER & ®©U H ) ) .
ERe W o Wifid gfearr & wer (@) | © Purpose  of assessment in  different paradigms:
@ EvEEard  gfoa o (a)behaviourist (with its limited view on learning as
(T)eHTE: WRGfad AT AT T behaviour), (b)constructivist paradigm and (c) socio-

WIQ aﬁqu f?rmiﬁfﬂu%& Qj’ﬁ culturalist paradigm; distinction between 'assessment

AT B N ralIFT TE MR (Frsp) @ of learning' and 'assessment for learning'; assessment

wq H| as a basis for taking pedagogic decisions
Unit-2
HATH & aiq gder- &I fagelsor Analyzing existing practices of Assessment

O (aFF H HAidT 1 yEe w1 AT | o A critical review of current evaluation practices
vd G @ Erﬁ_:; o :ﬁ“ P W) | and  their assumptions about learning and
T A gl @ fere e development; examination for selection or

T HEpfid URTISHH  (RFRT) Bl §9IY L - N .
: P : rejection; role of traditional examinations in
W@ § URURe  ufere @ fHaT|

Retiers ciepfd ud (R el s maintaining social and cultural hierarchy; impact
Rre_eTe % ToET wER e @ of examination-driven teaching on school culture

yTe: fv—avg Bfad W T and on pedagogy; content-confined testing;
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o

YR dIS] hid Ud olleidd Sl |
- (Twie) oferes wheer & oWemH 9
s FYA B B T ST &
w0 H I S BT ATAAT | H™Ib BT
YTTHRITHROT

BIE & SIfETH, SHdT IO TG IRAAT W
ydferd il RITH UM, adfidd
faqanfefal wen 4l a1 THEHeR AW U4
gMeell I eRI%hal Oiftd aRd @
MPRS URMSE e & AfTeER & sr=id
e @) # faculial o 78 e @
Hacd |

critique of prevailing quiz culture and popular
tests such as ASSET and Olympiad;
commercialization of testing

Impact of the prevailing assessment practices on
students’ learning, their motivation and identity;
detrimental effects of labeling students as slow or
bright or declaring them failures; perspective
behind no-detention policy in elementary grades
under RTE

Unit-3

Assessment in Classroom

U TEAErEl uRusd | I & fER @

IR, i & folv dode & fAeiid

P DI GHAl, HSIIBA D g dreT g

RIS 5 &1, S i ud e

IRRIEI

1. T BRI ud yed ey arfe faemed
T Y8 Ud A 3 ufear &1 uee

2. WO 9Hgy Ud fer gry e ufdsar
CIMERIER

3. foenfeial & urdwiferdl &1 Wies ud
e Td Uewiferdl Joaidd & fofg
et a1 faer

AN & WRI Ud MW, 9D ddIRG

e, Tl Td JMaUROMRI BT RO R

&1 Hqeuiod | faldme @ree B srgfea,

THET GHEE BT biee, fafdw ud g

gRRerferal # arfeRTT & rguanT

qie & Rfget ugfed | ergwal @

ARl &1 MfdaeT ¥ Ud Hae @l

qga, A fdvelwor g fiaw, #iferw

IR U8 AATATIA |

e Assessment of

e Expanding notions of learning in a constructivist

perspective; ability to develop indicators for
assessment; tasks for assessment: projects,
assignments,formulating tasks and questions that
engage the learner and demonstrate the process of
thinking; scope for original responses, observation
of learning processes by self, by peers, by teacher;
organising and planning for student portfolios and
developing rubrics for portfolio assessment,
teachers’ diaries, group activities for assessment

Dimensions and levels of learning, assessing
conceptual development, recall of facts and
concepts, application of specific skills, problem-
solving; application of learning to diverse and new
situations.

meaning-making propensity,
abstraction of ideas from experiences, identifying
links and relationships; inference, analysis and
reflection, originality and initiative, flexibility.

Unit-4

Assessment in Classroom

e & A ged b w®UY A
gfagfte, Rrrs ufigfic @ ger faRed
AN R el iR sfdvrael &
fou dfogfe, wferal (Wwew) @1 aors
TR, IS U UMcHS U |

o vd Rrmt & e uue
WERe ® N @A, qATHT D
A, e Remlf deEa o der™

Td JREATT, AT Dl AT |

e Feedback as an

essential component of
assessment; types of teacher feedback (written
and oral); feedback to students and feedback to
parents;peers’ feedback, grades and
qualitative descriptions,

scores,

Developing and maintaining a comprehensive
learner profile; challenges of assessment.
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C-10
Creating an Inclusive School

Unit-1
FHrdel faerera &1 fomior Concept of Special needs and Inclusion
o fafaeramett @1 wwer srauRom: wer, ([Afdgartt @ | o Understanding diversities: concept, types (disability as a
IS w9 H fAmerTan) | dimension of diversity)

O MR e & ©9 § el ey | 0 Disability as a social construct, classification of disability

B TR R gUd N FAfedred, (@)dfer and its educational implications: (a) Sensory Impairment
aefl—gderar, (19T gaerd, gfte gdem, iR qo (Hearing Impairment, Visual Impairment and Deaf Blind);
iR, gfedm), @) WSS SRigdny: (b) Cognitive Disabilities: (Autism Spectrum Disorder,

(eliFar avispn faeR, difge  s/waan () Intellectual Disability and Specific Learning Disability);
IR ey (Fanl vemarg i) = sl (c) Physical Disabilities: (cerebral palsy and loco motor)
T TTEIT) | o Philosophy of inclusion with special reference to children

o RFaiT a=di & fftre daf & gl <o with disabilities: (Discussion on Inclusive education as the
@ WX W A e & wI § wERE best alternative across all levels and categories of
—Rren R farem—famet ofk fiairar @ sofi), disabilities); The significance of the positioning of special

o fraeiT T & fre AT iR T . sc_hool§ an'd_ i_nclusive schools in t_he edl_Jcation o_f children
& <TI PI FE Y W TES S B with disabilities; The language of inclusion- putting people

TrIfEAT ST AR a8 fipTeT Sfyd & first rather thar.1 the czl_wabﬂﬂyaperson may h.ave)
. ~ e - o0 Process of inclusion: Concerns and issues across
o HEI & ufshan fAedimar @ wefg : fAafdy

. L ~ disabilities; Contextualization of inclusion for diverse
forenfelal & o BT HeHIERT: Mdbed Afed . e . . i .
learners; Modification of curriculum including assessment;
Uregshd Bl gEaR: et JfEw gihar @ . ) ) . '
N ~ Universal design for teaching learning process;
qravifeld  wmwEn SfUd S RIS . . .
| Reasonable accommodations; Instructional adaptations

Unit-2

vfaeiie uRuea ik wxaTell= ygimat Towards Inclusion: Paradigm and policy
perspectives

» vfoere uRued 3R UGBTI H%faaﬁ; e Historical perspective and contemporary trends:
gHTY WIed ENT Il ffeodr  AMg, Journey from charity , medical, social towards human

PR IT MYTRG  wHIfTh  amedl, rights based model; Succession from segregation,

STRIPER  q YIFERO, TR 3iR integration and inclusion

gHIINHYoT, Haerfae  grgur ik o=y | e Constitutional provisions and other policies: PWD

ifoal fl ey Suae (1995), e sifderR Act (1995), RTE (2006), NPE of Students with

(2006), fawerTear & e faenffal & forg Disabilities (1986); Salamanca Statement (1994) and

U e Ay (1986), AT BAR UNCRPD (2006), IEDSS (2000),

(1994) 3R L. ATR SN (2006),3MEE 2. | © Special role of institutions for education of Children

.U (2000) with Disabilities: RCI (2002), National Institutes of
» Rrmeri T e & forv dvemel @ disabilities (Indian), National Trust (1999) and

fRre e e WL amd(eooz), | NOO'S

BT & I R (TRAR), I

I (1999)
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gfregeil w1 FwTaRl e @ wwst safey M SN § drfds 9 ofue fawmery # SrHdTel &R ke @ fdeneff & wrer =
IR D | A FHRn e & ufd & faerem @ ufegdr & wogg fear o @1 8 difd big Al e e &
IIfdd R I dfed 7 I8 WY | offdhd, I8 Ufddgdr g8em 9 8l oY | 39 @R & fIdbRT & -1 Udh sfosr
e & o) ang 59 39 I8 # aA | wEaelt fen 9 wwfed ¢ Ao swarast & g sl &1 faveror
39 SHIS A fHaT ST | ifdee we¥ Aol 8 |Araeh fem & fidd &1 feredll TR R SaR U &1 FWRkar| 1
T AR e & HeheudT 1 8 Hadl 8, $Hd qd Ud IMd Ul @ IR H F@ @l Sl | Ay g, wwasly
o1 &1 e faenmedl @ FASTeN Refd ok gerfaat @ar €7, g9 ara ff a8t & S |

Unit-3

SeAT—He § FHE FIER Inclusive practices in Classrooms

o AmariTar & e fafdy mavgddrstl drel Il | @
P gHIfed dR b forg e @ doRd
renfra, frer—wreim ok afgfa afea
ERRIEUED)

o foerepi @1 yfiat (afig vd faRme <)) .

o foem wEm AR — FEr-da § AEPN | o
gfermm ot THag e, amioie erfen,

faq gomell, wac  ([RQewes) e,
qgddiad Ud qgaJaATd-h SuIH |

School  readiness  (infrastructural  including
technologies, pedagogical and attitudinal) for
addressing the diverse needs of children with
disabilities

Role of Teachers (both regular and special)

Pedagogical  strategies:  cooperative learning
strategies in the classroom, peer tutoring, social
learning, buddy system, reflective teaching,
multisensory and multidisciplinary approach

o faEmerell # faRIw amaegsddal @ gid & fog

AYYH TEANT WA TG peT-hel H fauw
maeddmaRll @ gff & forg smawyd HEdm:
g Rige, fafefe fige, wwor fafecds,
TR fafecd®, a1 Td Aei=e a9as=e vd
I R¥c A fRmwi, uRar, sgergeS
g (Mo o= &1 ufshar & a=ai & |me)

Supportive services required for meeting special
needs in school and collaboration required for
meeting special needs in the classroom: general
teacher, special teacher, speech therapist,
occupational  therapist, child and clinical
psychologist and other outsourced experts, family,

multi disciplinary team (along with child in the
decision making process)

e Collaboration between teacher and special educator,
parents, outsourced experts, students and others as a
continuous process

gferelell &I FHTeRl e & §Hs ST BF1 ST’ € dif d 37U ey # ararel & ave & faemell & @rer |
IR D | AT TR e & Ul &) faerem @ ufegdr o wogg fear o JE1 § dfe dig A e e &
AP TR I dfad T I8 O | oifdhd, I8 ufiggdr 8937 9 T8 ot | 39 S[aeRIT & ARy &7 37941 Udh sfasrd
ET & Forde! aae 89 59 Sdls ¥ agi | waaell R & wwed gu Niad S¥dds! @ §8 3w b fageryor ff
39 3HTs ¥ fhar Sy | Afds Fa Aeayol & warael frem & Rias & foemel TR R SR 91 &1 FoiiRaT | 31
T FEIRN [IeTerd @1 WaheudT R B Wl 8, $Hd qd Ud G UEll b IR H Tl Bl GG | Hre g, FHaEh
R o1 dae faenedl o wAETe Refd ok geifaat aar €7 gaa ara ff a8t & sl |
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Enhancing Professional Capacities (EPC) Courses

Code Course Title Marks
Practicum | Theory | Total
EPC-1 | Reading and Reflection on Texts | 1% year 10 40 50
EPC-2 | Drama and Art in Education 1% year 10 40 50
EPC-3 | Critical Understanding of ICT 1% year 10 40 50
EPC-4 |Understanding the Self 2" year 10 40 | 50
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EPC-1
Reading and Reflection on Texts

fRorem @& Ot & areod ® U9 9t 9 uRay o f¥rm & Afi omart R faviy e
STAAT B | 91 At o R & A6t AW g1l B wwee @ forg ue gftedior <ar & qur
UgHR BRI gfte Wdfed Bl 8, U e & forw v Wit o &ifdes Agaget 2 | Ren & wfkw
P HEGH | U B9 drell MTra-Tcd FHs! g|<|wﬁwﬁﬁﬂmmﬁﬁ$ﬁé€ﬂ?wﬁ
S FHAT € | ST Hlordel H el & wW@wy gd 39 g uRad=l & ST iR 41eF &1 99
SRIF FUST @ doold Aoy &l Gl 9 gasEr o fRrtel & fov suRsrt 21 s9a! sfa faf=
Tt *fod wfefcad worell H <Ell O Wehel B S o wH @1 e @rwen ¥ e fafT R

TG deddl & i gEqell & WM T wEsT @ ol o il uifte E | U AN o @
RIS @7 fAVIaw] & STT—3TeTT USfall WX Ueb Iy TRE BT UPIRI STeiil & | 39 gRT e &
G, AR Ud ARSI &I ATORI §H8T U= U THTdl Bl ST G FA STl |obdl 2 | 39 i
IR FHAST ®T AT URMERN & = ufha &I &ue 1§ 9Ee g 86| I8 vy S %
forg Ade=Tell & UfierT &1 AN IR B | 39 vy H IR fIvg 989 AE@yul B | Usell © TEl
F FIel ded e aed & a1 & fAva / TR &1 SIe—avs # AT ke 9 99g &
AR RN & dqok] WHU DI FHASAL PIA—(IUT H el A AHISD AUl g Jwral dl |FHien
BT | O 95 & a1 31 drar e a7 {6 (el |t | Rien & {6 98] R g
USdl 8, 39 HHSMT | SRV FHad g day, Rietd P g, At o Riel & SR giesdiv,
I A, SIS | AT fovg 7 =T 9 Srgdfar s arcd € 6 uTew @ WU H 98 U e
STgfert rerar Wi Aewt BT ST € i U URAT ST 3ud JrMal ¥ el Wi g | e fasg
fadeT & Igemafiar ¥ dcad ® wWdd fAde &1 g6 | 91, 9% Uied 81U TR U¢
TR BT fIdaeT o | f&dl ff TR &1 9HE 9991 ued W SIRIUG 7 & 5 |

Unit-1

Y9 vd qegabrelle difecd Ancient and Medieval Literature

$9 Sz H UMM Ud Wegelel & g 99 wieddl | This unit is focused on reading some ancient and
T TS o ST S S @A 1 e 31 <9 | medieval literatures which are relevant to understand
;’5; 59 faam &) [T MTlec] @I el FAT | gqycation of their time. The following literatures are
fere g T & identified as key readings:
o gufTsl < W a9 J Dlal_ogue from Upanishada
. o e Stories from Panchtantra
O FeT 1 EIf Stories from Buddhist literature (Jataka, Theri & Th
o Fig <fReT T FOTE (G, 99 T SR M) » Stories from Buddhist literature (Jataka, Theri er

0 I It | FHUTg Gatha)

: L Stories from Jain literature
O TfRAT—aIT | FHUTY UF 3T Ay ¢ . . .
e Stories from Gulinsta-Bostaand other related literature

57 sHE H ek Nl B wW ud megarenw | 1he unitis flexible in nature. Many more ancient and
qifgcal o Siedy |afdd fhar o1 |adar 21 mediaval literatures can be added to this unit to make it
more enriched.

39 3Hlg # RS9 UMIF Ud AEPlel ARl &1 Ioeoid (BT AT 8, S99 % §HY aI+Id 32l BT & 59 UIgushd
P AT eI T SIQIT RS9 Bral &7 e & I § Ao fAerd 2 |
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Unit-2

angfie MR GBI Ao

Modern and Contemporary Literature

Y9 S H 99 AP 9 FHGRE Wil Bl
Ue R WiR 2, forad e & el a1 arfe ada 9
SERINEPINE IS Co S I 1D I
AT S—ARG[Oh Fedl | Afecdl & WRdd &l
T gl g feenm # fmfaRaa aifksdt @1 qa
eI B o AT AT 8

o fa=raT 91 @1 e e
Ol €. T, PIoNI gIRT I Riem iR Sies g’
o #eTed! ant ga e @1 SeeT’

0 2Nl ITdel T Yo INTeRanN)’ & 39

0 HW HFAR ERT A I IR ¥ deah!’ 4
AR B R arer i

O U, 31feT | T oG HIeRan: I & a1
elfére AEve’

O IR Wd gRT A ATl

0 JorT gRT Xfud R

0 Sl =Med Al FFUrd) &1 o@ T el &I 94’

o fes Rig W9 &1 o a1 Fed € ware

SUITd Afecdl & 3felar 3R H GHGTel ATl

Bl 39 3BIS | Sile @ W BE § |

This wunit is related to read some modern and

cotemporary literatures which have reaised the issues of

education meaningfully. The unit contains literatures

from different languages and socio-cultural contexts, so

that it will provide an enriched space for reflection. The

following literares are identified as key readings

e ‘Shikshak’ by Binova Bhave

o ‘Shiksha aur Jeevan Mulya’ by Prof. D.S. Kothari

o ‘Shiksha ka Uddeshya’ by Mahadevi Verma

e Excerpts from ‘Ragdarbari’ by Shrilal Shukl

o ‘Abhimanyu ki Shiksha’ from ‘Churi Bazaar mein
Ladaki’ written by Krishna Kumar

e ‘Saksharata: Rashtriya Dhyey ya Shaikshik

Maapdand’ by Prof. Anil Sadgopal

‘Taleem 'story written by Avdhesh Preet

‘Murdahiya’ written by Tulsi Ram

‘Ek School ka Bayan’ by Dr. Gyandeo Mani Tripathi

‘Kya kahate hain Savaal’ by Birender Singh Rawat

The development of contemporary literatures is

limitless. Therefore, besides these key readings, there is

ample space to add many more new contemporary

literatures in this unit.

316 & ARG 9 & ARG I I 3PS (A9 A8 & 8| 399 o9 Aifecdl & foram Tar 8, S9d " 9

e iR ot & e el @1 wwet el |

Unit-3

I gifeca (@fireT)

Local Literature (Angika)

g SHh1e R & W&l 9 Witd W dedl &
Jod WR 3R 8, o f=forRad 8 Iad 2 ¢

® WY H2ATY
o rdpIfdaat
o alid M

® SIId HATY

I 09 WR WX 39 Al &I Hdha B
e s feds vd uftregelt a1 siffer &R |

This unit is focused on collecting and reading local
literatures related to education and its issues.

The literatures can be :
e |ocal stories

o folktales

e folk songs

o |ife stories

The institution will make a collection of above
mentioned literatures at its level with the help of the
trainee teachers and faculties. They will search the local
literature resources.

&z

&d
=

BT AT WIFE WG S IR I aF T I ®R & Rl g2 37 sraefis w9 § 9930 & e
THE B FeO B TS 2| TR, T8 TH U A 2 Rorwast wrnft @ Rieret vd ol g W @eiaw

|

Y TIPT FhaTd HND INTIT BT & | o908 S aHH W Gl b IR B B TR & o FErel |

AIoE & Afed s & fiaw @1 favg 7 &9 g €|
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EPC-2
Drama and Art in Education

TAR AT BT YT BT | & 39HT T a9 & 6 Aa & Renm § wer &1 A9y s+ 2
3R gedl & ol SHPBT eI e g | wiel 7 forar 8 & 86 U deaaRl iR RIcUdRI 31 Wil &
& AT S 39 TSR @ AR € 6 uafd # a1 gox 87 W §9AR Tagad el araraRey #
YEH] FHSH fF Slad § 98 a7 ® SN S9d dIdraRel Bl ¥Ry §91a] © | 85 I8 99T ' b S
U9 ¥ B ygad 8 [P a1 gax 7 AR 1 IRA?...R gy e a1 =Ry o1 e g
9 TSR Holl T4 FHal Qe e Ulhar &1 T Ag<dqul M & AR IS HAewd P G e &
W TR R WHR B I o 8| 39 dEsE [G8R A7 < B A Bl 9T 4 39 JagR H
IARA $T BIs TR YA T8l f&d1 737 2| 3MHAR R, Helld! Uredax TfAfAfdy \wsn orar &, a8 W
TR el 78 &, a1 ST £ @R IR R Aedl @M wR & forg grar | s
AT 3R et / R1féresT werm 3R W Bl egy= I SFEedd faaad A9 d 8, TR ferferar
BT W WHG: AHIGAS (A9l & eqdd I Bl A&l g781 aFl H Al & | 3AD Foldidd a1
AIGIeET Uge] Wal SUfed W8 W 21 AR} S| SU A1 denl iR Rrew @1 R, Rl @
FfITd & A o1 IR SIRAT 81 FAHhdl 8 | AfdkIa & faam, dieddy & fae ok ygRkul @
Todl & Ao #§ wer &1y ITeE B 2 | Riemered Seeg 9 $on, Ridd ik G¥pfa @1 ond
TS A ST fHAT ST AhHdl 2— AU & w0 ¥, 9209 & ®U 7 3R AR fee o 9o ara
DI & WY H | BAY T8l TAR Siae MR IR Bl F9g I &, 981 96T SUANT Rreror—aifenms
gfshamell B WRel, g, I<=ardl IR e g9 H A1 fhar o dear 21 39 o @ fafe
IHIGA D AT A H AT iR Hern el & IR # Fal e | Aey uh vl faur ' S Rueror ay
Sa=d 3R AXal o1 |l 2| 31 UfRregsii @l gHal dA|ifde (d AraeiRe |HST Ugall Sdhis H d&f
ST | 9@ STSlTaT 31T g% Holeli a Rredl w1 A wwgr aor Rem § S5 vwan o gihiad
B W A TR d IR SR A Tl B ol | 1§ 98 R o)Al 86T e U8t ueifie
fawg & ot o Ragidl & I8 A1 & S T8l gl dfed ST YART ST B |

Unit-1
93ed ®ell & w4 d AT Drama as Performing Art
O ey : JFAYRON B |9 R e ¥ gHa1 48 | o Understanding the concept of Drama and its relevance
0 Ay TH f3rememsy zﬁ &g ﬁ for Education
07ey B ARGH : dU iR dewrM, gafew | ® Drama as a pedagogy
WIS A1 ey e o1 o e Organizing Drama: preparatory activities and
0 Cy & WY : Udhdl, L resources, dramatic society

O Fe® BT : PEMI, Hdle, TN, Hobd, #d @I | « Forms of Drama: Solo, group
e, R, fie-fa Rerfcrat @ P | o Playing Drama: Story, dialogue, characters, symbols,

0 R 3R &= 1T WIS FT = decoration of floor, lighting, creating different
o et # ey wem &1 UreARd HRAT situations.
0 7Y UG B FHIET AR et e Knowledge of Indian and regional drama traditions

e Appreciating art of Drama in learners
o Review and assessment of performing art ‘Drama’

38




Unit-2

320 Pl Td Rrew Visual Arts and Crafts
03 dell UG fred @1 wwel or fem § 99t | @ Understanding visual Arts and Crafts with their
Hecd relevance for Education.
0 3% Pl U foreU Ush e & wu ¥ e Visual Arts and Crafts as pedagogy.
0339 ool Td Rred : fafdy wowu, giardy dwm | @ Visual Arts and Crafts: different forms, basic
qAT DT SUAIATAT resources and their use.
0 &g Al Herall Td ey uFRIall &1 S| e Knowledge of Indian Craft Traditions and regional

0 FHHTA g3 Parell, Riedl Td pemet o s | folk arts.
o REnRit § gw wer vd fred @1 vieATRa B | © Knowledge of Indian Contemporary Visual Arts &
Crafts and Artists.

e Appreciating visual arts and crafts in learners.
o Review and assessment of visual arts and crafts.

0 3% Fell Ud Rreq @ |ifier 3fR amder

Unit-3

HeA—ATERT AR AR RErd 1 qfer Art-aided Learning and role of a teacher

0 FICy Fell I fJerer Treg=at & A Je[| e Integrating Drama with School Curriculum
0 5% Fell U Riey & fererll wrauemt & wrer | @ Integrating Arts and Crafts with School Curriculum

SEIE] e Visualizing School and Classroom as a space for art
o Reme 3R FemEHe B Her—omERa ofrmw @ | aided learning
T8 ® WU H q@Hl e Preparation of teacher for art aided learning

O Pl MR s & forw fRere @ Iy
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EPC-3
Critical Understanding of ICT

IHAM T W I Td AR dHAIdb] AR AFINGD ATIhAT BT b Aaeded 3 99 ol
2| R & deid! &1 SWHT dls ds 910 &l & | WaR Wenfiel & Afas e & gy e
I ¥ HIFTBN gacld dR O I8 8 | 3 3Md UHR & ol 9 HaR ddb-ie Fafa R g
e faferat &1 wanT Rl @ afeda orgva, ora ek T @I wafdgd &= @ ford fan
ST VET 21 39 dBAIDI & SR e # 8 @ TR & -1 ¥ A ad e &1 R A '/l
TET 2| T 9 IR dFb-ie & [AfNe A=Al §RT G-l & GUg, W99, I SUANT T dell
H JREE-UeH & giawm 2| e & a3 § 78 FOR d@Aal & SN o s # qHer @i
qafdd, Ruevr § a9 & A, deal § gIaERI SR B SIed B B B fHAT 2 |
A1 B G, Thdl B YA 7 RMeTd @ 3 B o qedidd, Rers! & GIH YR, AfHTaD!
A TS, AME BT el UG GAAHRT 9911 Of Aobal 7 | [ARME amaegwmar arel =i o frer & forg
Al o T IR Tl BT AR #8<d 2| U 3D S Tb-ild & A FAN RT AU Bl
P! FaRed dor U e &I g9rdl 997 Ahal B | e dbilo! B Reor aifmq araf o
SWIRT & forl I8 awd & & Rierdr § 39 WA | RUeqy olerd o) evdn f[aafid @ 9| 89
fvgus & fdugaRg @& Argd o ufle] Fd9 oS .M.dl. darHl &I e ufharell § qanT &1 &
|As fIPaa &R 91 | I8l 98 W &A1 ¢ fb g8 qoa (e uRiie vy § o s9e foru
HEIfe AT & ALF—H1 YN BT HIAT 980 Ascayul 3 ForAa! arve ufdegell | 3 |

Unit-1

a1 U4 §aR daial (enE.dd) 4 uRem Introduction to Information & Communication
Technology (ICT)

O AT Td HAR deiial (S.AIEL) - s@uren wd | e Concepts of ICT and its relevance for education

fere @ forg e e Aims and Objectives of National Policy on

OWRd # fqmrerdl Rem @ fow Y@ W@ WIR | |nformation and Communication Technology (ICT)
THh-Td] B AT T B eIl Tg LT B TS in School Education in India

O3 FARHEl & UpR dl faared # SHa)
SuITar - SiffeTi—favierel (37—g"d) Td HFgex
Aifean

o fereral # . MNEY. B FHEART A B AT
foer & fJemedl @ Rufd W a9y &9 <9 gg

e Types of ICT resources and their utility in schools:
audio-visual and computer media

o Challenges of Integrating ICT in School; the
scenario of schools in Bihar

Unit-2

HAIfEA—fagpera vd dreer Nidar 1 was Understanding Audio-Visual and Computer
media

oXfEA wd offfsdr WA F1 SuIE : Hare fea, | @ Use of radio and audio media: Script
PRI e, M, 3 | writing, storytelling, songs, etc.
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alaN

o e # <ferfaws va fafsar @ Su=ifidr|
o e % wHeR uA &1 SUAIfdr |
o fafdy yeR & Uoidexi & Iod™ BT 3 |

0 B TAM BT T : dlel T dv% BT, 39D fAfa=T
TSR & BRI B ATHRT SIHBR;
BRI B SWhe N HANI & BRI B HH
Tedlie, U<, Bi5d, Sagie, dfue S, nfe o1 apef
Ud &1 |

0 PR VP ‘AT S @ ®U H ¢ IAUAT 3l MO,
AT, E—HSA WO, Seddc W OSUAR IRl @
Gl B D IR DI FASHT TAT BT ST T,
SIS ARG, 3feled B AR, 3mfe e
ST, AeTed—df+T, s I—af-T, Ay 3T
AT DI, drafafear |

0YUfe® IReRRI @ REu—efm @& SR YA #
A B AT BT AP |

e Use of television and video in education
» Use of newspaper in education.

¢ Functional knowledge of operating projectors of
various types

e Functional knowledge of operating computers:
on/off, simple knowledge of hardwares; simple
knowledge of the function of desktop and
memory; word processing, use of power point,
excel, spreadsheet, paint; work/fanction, work
/function meaning of file, document, soft copy,
etc.

e Computer as a learning tool: making own email
ID, sending emails; Effective browsing of the
internet for selecting relevant information;
Downloading relevant material, online forms
filling; general Introduction to E-learning,
Mobile-learning, Wikipedia, On-line learning,
Massive Open Online Courses.

o Competencies in handling educational softwares
in teaching-learning process.

Unit-3

g A gufdfa sar & Theu

Visualizing ICT-Supported classroom

o AT @ @t 999 | SuA e Util
0 JATfEA—fagere WARdl & JANT & et # Wi
BT P T el g1

O FIEAT T fow NN TSsH 9 1 iR

SEEIRISEAIGEESS]

lear

O favuarsel) WToredeRl ST YANT 6T

o faemeial & ML &1 YT HRad Y U
FI AT YIoae gFar

OJMEME & HeE ¥ YU AT &A1 : 99 gy
g9, AN g9, AW Aedfb T Hsed,
AT VW, anfe

0 3TAT—3TeT fawam & fora—fp R & s AN
It 9y Aeg &Y Gohdl 8, S9Ud! Tqs

0 JME.HEL & TaEN TN ¥ T B el

mat

ity in preparing learning plans.

e Use of audio-visual materials for making classroom

ning more interesting and easy.

e Developing PPT slide show for classroom use.

e Generating subject-related demonstrations using
computer software.

e Enabling students to plan and execute projects (using
computer based research).

e Group learning through ICT: Participation in web
groups, creation of ‘blogs’, social networking sites,
common messaging apps.

e Understanding the subject specific utility of ICT

erials.

e Innovative usage of technology: Some case studies.
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EPC-4
Understanding the Self

THET e famet 4 v 9y favy 9 Oy e 991 8, 98 = W B SMaERem
YPGB TRAAT A SNSHY <@l o 8T 2| 39 A9y @ o+ @ 4w 98 a9 © & reamd o
faenea # O IR &1 RIeTv1 Hd & SHH I 319+ Jr=garsil Ud aRomei &1 e e gkl 8
S SIS & RN Ud AHINIG Sifdd @ 3TJHd U JAEMRT 8 8 | 39 UPBR, JeTadh! & R7er0r
@ A AR IS Sl & 7 ICe oM 7 | I Al [Jenedl & oy |erd sreamuei a1 el &1
Affd BT 2 1 oearue B ARHAT BT Heed <1 g Hewyul § | SH WE B A FHBIeA
e R BRibH § ede & ARTAT & fauet B wihe fear R 21 3 fovus o Arar
g f& o ‘afed 9 Reae o1 Riftrer a9 o1 ufhar wd # &2 aRadHl &1 ford g ® e aw9=
gferegell 1 840 ARy dffds I 19+ Iqerdl STRATT DI AT PR D TAT SAD WY (U Al
Ud YR § gSclld off A | IR el g1 U1 U= 1T &) el &1 Sl Y&l & d™lfd g
P Ul GOl 81 2, f9® SR 9 b Gfhy 3iffapdl @ wU § dIR =& 8 Uid 2 | 3o AT ¥
forere @1 UfsT &1 ST BT B e B SHd U | Rete @ IRHar 1 SUeT Ud 99T BRI B | 37
AMITIHAT & fob Retpl @) ARAAT BT TEE F AT ¢ | Thl a7 JARAAT Bl TbX el BT T
faega uRued ¢ R e & Sitad, S9@! f&=al, S9H gMdTel 9galtdl Ud S96! JHIfdd B-idrel
S THM BRG] BT I fhar o &1 & o {6 Rrete & rf & 99s™ & faen e |a@ | e
#, ¥g sdforg 1 faery & @ifds W ded o Rierel @1 oiwar § I9HITgaR Ua 991 d9edd ST
g S 5 B UBR & AHINIG, ARGRIDG, Ioad Ud e SRe! BT 991d B | o/ §AR AT
I H e T TR ¥ 319 BT Bl GHEd N © SiR AT RETdl & wrd B R ANy |d
ST VB 3, SHH By URIAT §U B | SHPI UP IRV 3 RIeTd B & ¥ UhIEd 999 db Bl
I, o< fagerye 39 fAwyas § fear S | I8t, e & IRFdT & Hhed-l Bl aHsH ®
fog o s 99 ugE S dufdas, Wrifie Td gRiewR e fear war 21 3 Al e
IS ®U H Th—guR W TR a0 Th gk ¥ AT gifad 8 €1 399 9 fhefl 01 arReman
B AHeddT 8 UHID] ©T I T8l B Adbd © | I T NAUPB BN U Aflhy AfHpal & w9 |
IR AT © I I8 SMAWIH & (b I AT & Heed DI WA WY ol IRid [Tt & Had H
D! WA BT R fHar S, e aHet 39 O 9w @ S |

Unit-1
@ BI 919 IR gD JARFAAT A |9 Understanding Self and its relation to Identity
o W P JAGRVT 1 FHH AR IR & | e Understanding the concept of self and its relation
AT SHD Hee, with identity; Concept of personal, Social and

o gfdmra, wRSie @er (gRie) tetaw w | professional - Self;  Understating of  multiple

BT U, AU (3Me) ofar @ wwen | identities: the context of the person understanding
fed @ wed # vd Jufade fazara | personal beliefs.

_ _ _ e The impact of one’s own socialization processes on
o waxd e @ f # % S| the making of self and identity.

GHTISTHRYT Yisharail Bl JTg
o Jgifte uRuss Pee @ wHee | ® Thereotical  perspectives:  Teachers”  self-

IR, Uh aeel e & AR contemporary discourse, Notion of an ideal teacher
o Wrdy uRgwy # ferdi & @ # uRa<i+: | o Transition of teachers’ selfin Indian  scenario:
T UIBee TP | From Guru to Professional.
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Unit-2

Resl ¥ @ &1 feror Consturction of ‘Self’ in Teachers
e TE, IRG IR BERAUSE & w©Y H 30+ | e Awareness of one’s own shifting identities as
g JRAAT B AT TR studentadult and student-teacher.

o U e a1 # AUl W B apienaii #1 | o Reflection on one’s own aspirations in becoming
vfafaffac @1 dor sifear @ ol § g9t | a teacher and its role in identity formation.
| e Major factors affecting teachers’ self and identity:
o Tl @ ¥ SR T BT 9T BT AT | socio-cultural, political, economical context: Role
[~ PIRp: HIHIGID  HIRIAD, XTWIIdD, of Teacher Education Programme&

anfeie we: mﬁ’cﬁ fT‘“ﬂT SRIA B e | Creating case narratives of teachers and reflecting
o fuerdl @& gaid (@R) @ I B AR | on them.

i 3% AT e | e Knowledge and practice of professional ethics.
o T SR R A DT A | e Teacher’s autonomy : Significance of an identity
o ETHT & T@em: IRFAT fabTT T Hedd development.

o Ruew 1 ugaM @ fawr & o0 U& W€ | o Visualizing an  enriching space for the
W BT TR BT development of teacher’s identity.

Unit-3
Rier® @) W@ wd Aq@ T Teachers’ Self and Leadership Quality
O i BT U Heva figid ok el # vl | e Concept of Leadership: Basic theories and decision
PR making in schools.
offerem # SHA® vd fIRoTAS ST T | e Idea of Democratic and Distributive leadership in
bl THIGICHD =ided PiRIel _ the schools; effective leadership skills.
0 S el Td Rerd & @ qor fenerd # i | Leadership style and its impact on Teachers’ self
IR ST HHId and role in school.

BIs A1 [Ieed (997 $ed @ & I~Id 8l B Gl | & o [dened 3 &s Taaieal § Fw=ied Mo o
B © AR Py TAWRl P FHE A1 B Bn g1 39 Wil IRRefRl 4 gue g dRearel Afdal @
AqMaegHA Bl 8 R yded @ 99w iR Sua fharaes @) ewar @1 39 el # e @ yfter wew
TeaqUt § Fifs S &R A 9gd AR TRRREl BT g B g1 2| ofd, 39 g # fadl v R @
Riféret § g U1 & e W $ad GR T8l & dfed ered @GRl demfd § wed g & o1 B
AT Y, g faer el ¥ var safo w1 ® w@ife v famel @ oMuR, 9@ &Far &) afdd # gl @
T A D AAHR ¥ 99 A & AfRicd # 3R AP B 8 | o [Ty & Srem—are &3 d e &
BT {58 UBR ¥ UG PN 6 T BT U I &\ar @ TART &1 AT Ad 9a 3R ey 81 fdemery &1 ud
HEW 3R WA 99 9D | 7 99 a0 R 59 5918 4 [AWIR ¥ TG B SIg |

£l
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Courses related to Subject and Pedagogy

Course Course Marks
Code Title Internal | External Total
C-5 | Understanding Disciplines and Subjects 1*'year 10 40 50

Jg fawgs ufrggel &1 fer & forg dUR &3 § SMUR &1 bl B (o7H UiRielail &l a7
ERT I U TS A vy & el Uregadi Ud UIGIYRddl B NI HRAT AR BN | S
[uus &l vd & WIS T Y4d Seeg © | Usell I8 fo URiegsll 3 S9 el a9 & S9 bl Aolqd
FH1, S 91t et 9 a+aretl 2| S89 I8 & o gy Rieror &y Sarel favg & sreras 99 9
SP] AT BT i I8l Ul O1d S9 [I9g BI 4gT BN 3R 3T 39 fawy # I 90 94 olie
T 2, 9P 49 B3 AR AT g 51 | 39 AvIud & ofcvia ufllig faval &1 yregedl bl dHsil 3iiR
[T H I AR AEAHE WR DI FHERH B UGIIRIDI § HEIYUl IARMSAT B AT B |
9% forg f9gR 9IS sigar WAITES 9IS A I dTell gIgdadl Ud UIgaqid! (TH.H18.R.EL. /T4
$IREY) BT foram I T B |

Course Course Marks
Code Title Internal | External | Total
C-7a | Pedagogy of School Subject- Part | 1%year 10 40 50
C-7b | Pedagogy of School Subject- Part II 2"%year 10 40 50
Social Sciences Sciences
C-7a C-7b C-7a C7b
History Physics
Social Science Geography Science Chemistry
Stream based Pedagogy Civics Stream based Pedagogy Biology
Economics Mathematics
Home Science Home Science

Commerce
C-7a C-7b
Accountancy Business Studies
Languages
C-7b C-7a
Hindi English Sanskrit Social Science
Maithili Angika Bengali Stream based Pedagogy

Urdu Arabic Persian
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Stream: Social Sceinces

Aims :

To develop an understanding of the nature of Social Sciences, both of individual disciplines
comprising Social Sciences, and also of Social Sciences as an integrated/ interdisciplinary area of
study.

To acquire a conceptual understanding of the processes of teaching and learning Social Sciences;
To enable student teachers examine the prevailing pedagogical practices in classrooms critically
and to reflect on the desired changes.

To acquire basic knowledge and skills to analyse and transact the Social Sciences curriculum
effectively following wide-ranging teachinglearning strategies in order to make it enjoyable and
relevant for life.

To sensitise and equip student teachers to handle social issues and concerns in a responsible
manner, e.g., preservation of the environment, disaster management, promoting inclusive
education, preventing social exclusion of children coming from socially and economically
deprived backgrounds, and saving fast depleting natural resources (water, minerals, fossil fuels
etc.).

PC: Pedagogy of Social Sciences

Unit-1 | The Context of Social Sciences

e Distinguishing between Natural and Social Sciences

e Social Sciences: Concept of Social Science and Social Studies and major Social Sciences
disciplines in Schools; Cross Cultural Perspectives and Issues in Social Science

e Aims and objectives of teaching Social Science at secondary level

e Social Sciences: Uniqueness of disciplines | interdisciplinarity; multiple perspectives/plurality
of approaches for constructing explanations and arguments.

Unit-2 | Teaching-Learning Resources in Social Sciences

e People as resource: The significance of oral data.

e Types of Primary and Secondary Sources: Data from field, textual materials, journals,
magazines, newspapers, etc.

e Using the library for secondary sources and reference material, such as dictionaries and
encyclopaedias.

e Various teaching aids: Using atlas as a resource for Social Sciences; maps, diagrams, globe,
charts, models, graphs, Audio-visual aids, CD-Rom, multimedia, internet.

e Importance of excursion in Social Sciences

e |earning Plan for Social Sciences: Nature and Structure

Unit-3 | Social Sciences Curriculum and Textbooks for Schools in India

e Curriculum development process: National and State levels.

e Studying the Social Sciences syllabus — aims and objectives, content 46 sys46ing46on and
presentation of any State Board and CBSE for different stages of school education.

e Analysing textbooks in Social Sciences in the light of the syllabus and from the perspective of
the child (Textbooks of the same class may be taken up for all subjects in Social Sciences)

Unit-4 | Assessment for Learning in Social Sciences

e Characteristics of Assessment in Social Sciences: Types of questions best suited for
examining/assessing/understanding the different aspect of Social Sciences; Questions for

testing quantitative skills, Questions for testing qualitative analysis; Open-ended questions
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e Open-book tests: Strengths and limitations

e Evaluating answers: What to look for? Assessing projects: What to look for?

e Continuous and Comprehensive Evaluation (CCE) in Social Sciences.

e Analysing question papers of any State Board/CBSE and NCERT’s textbooks in the light of
the subject specific requirements in terms of understanding and skills.

Unit-5 | Inter-Disciplinarity in Social Sciences

e Geography and Economics: Transport and communication in a region — assessing current
position with reference to development needs

e History and Civics: Socio-political systems

e Economics and History: Agrarian change in India; Industrialisation in India

¢ History and Geography: Migration of people in a particular region—past and present trends

e Civics and Geography: Sharing resources between regions/states and nations (e.g. water)

e Economics and Civics: Family budget and impact of change in prices of essential
commodities.

Suggested Readings:

Batra, P. (Ed 2010). Social Science Learning in Schools: Perspective and Challenges. Sage Publications India
Pvt. Ltd. New Delhi.

Bining, A.C. &Bining, D.H.( 1952), Teaching of social studies in secondary schools, Tata McGraw Hill
Publishing Co. Ltd. Bombay.

Crotty, M., (1998), The foundations of social research: Meaning and perspective in the research process,
London: Sage Publication.

Edgar, B.W. &Stanely (1958), Teaching social studies in high school, Heath and company, Boston D.C.

Gallanvan&Kottler, Ellen (2008), Secrets to success for social studies teachers, Crowin Press, Sage
Publication, Thousand Oaks, CA 91320.

George, A., M. &Madan, A. (2009).Teaching Social Science in Schools. Sage Publications India Pvt. Ltd.
New Delhi.

Hamm, B. (1992).Europe — A Challenge to the Social Sciences.International Social Science Journal (vol. 44).
Haralambos, M. (1980).Sociology Themes and Perspectives. New York. O.U.P.

Haydn Terry,Arthur James and Hunt Martin. (2002),Learning to Teach History in the secondary school : A
companion to school experience, Routledge, Falmer, (Taylor and Francis group), London, New York.

Kirkpatrick, Ecron, (1997). Foundation of Political Science: Research, Methods and Scope, New York, The
free press.

Kochhar, S.K. (1985), Methods and Techniques for teaching History, Sterling Publishers Pvt. Ltd, New Delhi.
Kumar, Sandeep (2013).Teaching of Social Science, Project Report, University of Delhi, Delhi.

Mayor, F. (1992).The role of the Social Sciences in a changing Europe.International Social Science Journal
(vol. 44).

Misra, Salil and Ranjan, Ashish (2012).Teaching of Social Sciences:History,Context and Challenges in
VandanaSaxena (ed.),Nurturing the Expert Within, Pearson, New Delhi

NCERT (2006).Position Paper by National Focus Group on Teaching of Social Sciences.N.C.E.R.T. New
Delhi

Popper, Karl. (1971). The Open Society and its Enemies. Princeton University Press.
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UNESCO (2013).World Social Science Report.

Wagner, P. (1999). The Twentieth Century — the Century of the Social Sciences? World Social Science

Report.

Wallerstein, |, et al., (1996). Open The Social Sciences: Report of the Gulbenkian commission on the

Restructuring of the Social Sciences. Vistaar Publications, New Delhi.

Webb,Keith (1995). An Introduction to problems in the philosophy of social sciences, Pinter, London, New

York.

Winch,Peter (1958).The idea of a Social Science and its relation to Philosophy Routledge and Kegan Paul,

London, New York: Humanities Press.

Zevin, J., (2000), Social studies for the twenty first century, Lawrence Erilbaum Associates Publishers,

London.

PC: Pedagogy of Geography

Unit-1 | Geography Education: Perspective and Development

e Meaning, nature and Importance of Geography .

¢ Reflecting on the aims and objectives of teaching Geography.

e Geography and Human beings: Sustainability and cultivation of organic relationship.
e Relationship of Geography with other social and natural science subjects.

e Basic Principles and Approaches for the construction and thematic organization of Geography
curriculum at secondary level.

Unit-2 Developing Skills in Geography

Observation, recording and interpretation of physical and social features and phenomena;
Reading and interpreting geographical information through tables, figures, diagrams,
photographs; Use of Globe; Map reading and interpreting using scale (distance), direction,
symbols, point, line and area; Visual-to-verbal and verbal-to-visual transformation leading to
mental mapping; ldentifying, constructing and asking geographical questions; Developing and
gathering relevant information and data and 48 sys48ing them to answer geographical questions
and offering explanations and interpretations of their findings; applying acquired knowledge and
skills for understanding the wider world and taking personal decisions; taking up activities to
study environmental degradation in the local area and its preservation methods; studying any
disaster involving all factors at the local/global levels; Importance of excursion for developing
skills in Geography

Unit-3 Pedagogyand Assessment in Geography

e Methods: Questioning; Collaborative strategies; Games, simulations and role plays; Problem-
solving and decision-making; Interactive verbal learning; Experiential learning through
activities, experiments; Investigative field visits based on students’ own interests with
teacher’s support as facilitator; Engagement with ‘places’ at an emotional or sensory level
using art, poetry and literature.

e Techniques: Using textbooks and atlas as a part of oral lessons, non-oral working lessons;
using medium and large scale maps; using pictures, photographs, satellite imageries and aerial
photographs; using audio-visual aids, CDs, multimedia and internet; case study approach.

e Learning Plan for Geography: Nature and Structure

e Evaluation & Assessment Modes: formative-summative evaluation, Continuous and
Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment,
Learners’ profile, Open-book exams, Learners’ portfolio.
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Suggested Readings:

Armstrong, D. and T. V. Savage (1994) Secondary education, Macmillan, New York.

Arora & Awasthy (2003), Political theory, Haranand Publication Pvt. Ltd. New Delhi.

Digumarti B.R. & Basha S.A., Methods of Teaching Geography, Discovery Publishing House, N. Delhi.
Dubey, S.K., Advanced Geography teaching, Book Enclave, Jaipur.

Ellis, A. K. (1995), Teaching and learning elementary social studies, Boston: Allyn and Bacon.

Hunt & Metcalf (1968), Teaching high school social studies, Harper & Row Publishers, New York, London.
Hussain Majid, Ed. Methodology of Geography

Keith, Webb (1995) An Introduction to problems in the Philosophy of Social Sciences,Pub.- Pinter, London, New
York.

Kochhar, S.K.(1985), Methods and Techniques for teaching, Sterling Publishers Pvt. Ltd, New Delhi.

Martorella, Peter H. (1996), Teaching social studies in middle and secondary schools, Englwood Cliffs, N. J:
Prentice Hall.

Nachmias, D.,Nachmias, C. F.(1996), Research methods in social science, St. Martin’s Press, Inc, New York.
Negi Vishal, New Methods of Teaching Geography, Cybertech Publications New Delhi.

Philip, C. (1963). The Teaching of Geography, London: George Philip & Sons Ltd., 1963.

Rai, B.C., Teaching of Geography, Prakashan Kendra, Lucknow.

Savage, Tom V. and Armstrong, David G. (1992) Effective teaching in elementary social studies, Macmillan
Publishing Co., New York

Shaida, B.D. and Shaida A.K.(1983), Teaching social science, Arya Book Depot, New Delhi.
UNESCO.Source Book for Geography Teaching, Long-mans.

Winch, Peter (1958), The Idea of a Social Science and its relation to Philosophy by, Pub.- Routledge and Kegan
Paul, London, New York: Humanities Press.

Zaidi, S.M.; Modern Teaching of Geography, Anmol Publication, N. Delhi.

Zevin,J.,(2000), Saocial studies for the twenty first century, Lawrence Erilbaum Associates Publishers, London.

PC: Pedagogy of History

Unit-1 History: Principles and Practices

e Understanding history: Conceptual basis of history as a discipline, historical sources,
objectivity and truth.

e Philosophy of history- Speculative, Analytic, The end of history- the post modernist challenge.
¢ Need and importance of history at school level.
¢ Correlation of History with other social and natural sciences.

¢ Basic Principles and Approaches for the construction and thematic organization of History
curriculum at secondary level
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Unit-2 Developing Skills in History

Observation of skills relating to primary and secondary data; Observing coins, inscriptions (if
available), the material remains of the past and visuals; Helping children to read passages from
primary sources; Thinking about what all these sources might or might not reveal; Learning to
analyse critically and to argue; Observing how arguments have been made in the standard
secondary sources and how these muster facts and evidences; Helping children to develop oral
and written expression; Importance of excursion in developing skills in History

Unit-3 Pedagogy and Assessment in History

e Historical Method: Evidence, facts, arguments, categories and perspective; Distinctions
between fact and opinion and between opinion, bias and perspective; Evidence-based History
teaching; primary sources and the construction of History; Thinking in terms of problems for
analysis in History.

e Pedagogical Concerns Regarding School History: Interactive, constructivist and critical
pedagogies in History; Going beyond the textbook; Getting children to craft little nuggets of
History from primary sources;

e Learning Plan for History: Nature and Structure

e Evaluation & Assessment Modes: Formative-Summative Evaluation, Continuous and
Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment,
Learners’ profile, Open-book exams, Learners’ portfolio.

Suggested Readings:

Arthur, James and Phillips,Robert (2004),Issues in History Teaching, Routledge Falmer ,London
Bhasin,Kamla (1994).What is Patriarchy?Kali for Women, New Delhi

Carr, E. H. (1961). What is History, University of Cambridge and Penguin, India. (Also available in Hindi as
Itihaaskyahai Published by McMillan)

Das,Veena (1989). Subaltern as Perspective in Ranajit Guha(ed.)Subaltern Studies No.6 Writings on South Asian
History and Society,Oxford University Press,London

Gallanvan&Kottler, Ellen (2008), Secrets to success for social studies teachers, Crowin Press, Sage Publication,
Thousand Oaks, CA 91320.

Habib,Irfan (1995).Essays in Indian History — Towards a Marxist Perception.TulikaBooks,Delhi
Kochhar, S.K. (1985), Methods and Techniques for teaching History, Sterling Publishers, New Delhi.

Kumar,Krishna (2001),Prejudice and Pride: School Histories of the freedom Struggle in India and
Pakistan,Penguin,New Delhi (Also available in Hindi as MeraDeshTumharaDesh published by Rajkamal in
2007).

Lemon, M. C. (2003), Philosophy of History, Routledge, Oxon, New York.
Menon,N.(2010),History,truth and Nation:Contemporary debates on education in India.

Misra, Salil and Ranjan, Ashish (2012).Teaching of Social Sciences: History,Context and Challenges in
VandanaSaxena (ed.),Nurturing the Expert Within, Pearson,Delhi

Nambiar, Jayashree (2010).Beyond Retention:Meaningful Assessment in Social Science

Nawani, Disha (2015). Re-thinking Assessments in Schools,Economic& Political Weekly,Jan 17, Vol L, No. 3, 37-
41.

Pathak, S.P. (2005), Teaching of History- The Paedo Centric Approach, Kanishka Publishers, New Delhi.

Phillips, Robert (2002), Reflective Teaching of History, 11-18, Continuum Studies, in Reflective Practice and
Theory, Continuum, London, New York.
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Phillips,lan (2008),Teaching History.Sage,South Asia Edition,Delhi

Ranjan, Ashish (2009), "History curriculum" in T.Geetha (ed.) A Comparative Study of Curriculum inl.B.,
C.1.S.C.E. And C.B.S.E. Boards,Project Report of The International Baccalaureate,Singapore

Sreedharan, E. (2004), A Textbook of Historiography 500 B.C. to A.D. 2000, Orient Longman, New Delhi.
Thapar,Romila (1975).The Past and Prejudice (Sardar PatelMemorial Lectures), National Book Trust, New Delhi
Thapar,Romila (2014).The Past As Present: Forging Contemporary Identities Through History, Aleph,New Delhi
Tyagi, Gurusharan Das (1995).1tihas Shikshan,VinodPustakMandir,Agra.(In Hindi)

PC: Pedagogy of Civics

Unit-1 Civics: Principles and Practices

e Meaning, nature and scope of Civics and its philosophical and theoretical basis.
e Concept of Civics and Political Science.

¢ Need and importance of Civics at school level.

e Critical appraisal of existing curriculum of Civics and text book at school level.

Unit-2 Issues and Challenges of Teaching Civics

e Construction of knowledge and process of knowledge generation in Civics.

e Pre-conceptions and misconceptions in Civics

e Critical pedagogy in Civics

e Development of Teacher as a Reflective Practitioner and a Researcher

e Teaching Civics to the learners with special needs (differently abled and gifted).

Unit-3 Pedagogy and Assessment in Civics

e Aims and objectives of teaching Civics in a Democratic Country.

e Approaches of teaching Civics: Inductive, Deductive, Interdisciplinary and Constructivist
approaches.

e Methods of Teaching Civics: story telling, lecture, question-answer, discussion, text-book;
problem solving, project, source, activity methods, observation, excursion, dramatization,
current events, community recourses, mass media.

e Material and Aids for Teaching- Learning Processes: Typologies and Justification.

e Learning Plan for Civics: Nature and Structure

e Evaluation & Assessment Modes: Formative-Summative Evaluation, Continuous and
Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment,
Learners’ profile, Open-book exams, Learners’ portfolio.

e Application of ICT in a Civicsclassroom

Suggested Readings:
Arora, P (2014). Exploring the Science of Society.Journal of IndianEducation. NCERT, New Delhi.
Arora, P (2014). A Democratic Classroom for Social Science, Project Report, University of Delhi, Delhi.

Bining, A.C. & Bining, D.H.( 1932), Teaching of political science in secondaryschools, Tata McGraw
Hill Publishing Co. Ltd. Bombay.

Edgar, B.W. & Stanely (1938), Teaching social studies in high school, Heath andcompany, Boston D.C.
George, A., M. &Madan, A. (2009).Teaching Social Science in Schools. SagePublications India Pvt. Ltd.
New Delhi.
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http://en.wikipedia.org/wiki/Sardar_Patel

Hamm, B. (1992).Europe- A Challenge to the Social Sciences.InternationalSocial Science Journal (vol. 44).

Kirkpatrick, Ecron, (1997). Foundation of Political Science: Research, Methods and Scope, New York, The
free press.

Kumar, Sandeep (2013). Teaching of Social Science, Project Report, University of Delhi, Kirkpatrick, Ecron,
(1997). Foundation of Political Science: Research, Methods and Scope, New York, The free press.

Mayor, F. (1992).The role of the Social Sciences in a changing Europe.International Social Science Journal
(vol. 44).

Popper, Karl. (i9yi).The Open Society and its Enemies.Princeton University Press.
Prigogine, I., & Stengers 1. (1984). Order Out of Chaos: Man's New Dialogue withNature. Batnam Books.

Wagner, P. (1999). The Twentieth Century - the Century of the Social Sciences?World Social Science
Report.

Wallerstein, 1, et al., (1996). Open The Social Sciences: Report of the Gulbenkiancommission on the
Restructuring of the Social Sciences. Vistaar Publications,New Delhi.

PC: Pedagogy of Economics

Unit-1 Economics: An introduction

e Economics and Commerce
e Meaning, nature and scope of Economics

e Need and importance of teaching Economics at schools (Secondary and Senior Secondary
level)

e Relationship and sharing of Economics with other disciplines and its role and position in
constituting inter-disciplinarily.

e Economics teaching at micro and macro level.

Unit-2 Curricular Content of Pedagogy

e Aims and objective of learning and teaching of Economics at school (Secondary and Senior
Secondary level).

e Approaches/Perspectives and principles of constructing curriculum for school Economics
(With respect to independent or integrated or inter disciplinary).

e Critical understanding of Curriculum, Syllabus and textbooks of school Economics.

Unit-3 Pedagogy and Assessment in Economics

e Teaching-Learning Methods in Economics: In addition to usual methods like lecture,
discussion, storytelling, other methods like problem-solving, simulation games, use of media
and technology, concept mapping, project and activities like field visits (e.g. visit to a
construction site for data on wages and employment), collection of data from documents (e.g.
Economic Survey, Five Year Plan), analyzing and interpreting data (using simple tables,
diagrams and graphs) can be undertaken. Self-study and collaborative learning activities
should be encouraged.

e Teaching-Learning Materials:Using textbook, analysis of news (Newspaper, TV, and Radio);
documents(e.g. Economics Survey, Five Year Plan), Journals and News Magazines.
e Learning Plan for Economics: Nature and Structure

Evaluation & Assessment Modes: Formative-Summative Evaluation, Continuous and
Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment,
Learners’ profile, Open-book exams, Learners’ portfolio
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Sugested Readings:

Agarwal Manju (2011), 'Economics as a Social Science' National Seminar on Economics in Schools. NCERT
(Follow the link http://www.ncert.nic.in/departments/nie/dess/publication/print_material/ teaching-economics-in-
india.pdf).

Agarwal Manju (2012) 'Teaching a Topic of Indian Economy using Unit Plan Approach'. Teaching Economics in
India - A Teacher's Handbook, NCERT Delhi Follow the link
http://www.ncert.nic.in/departments/nie/dess/publication/print_material/ teaching-economics-in-india.pdf).

Agarwal Manju, 'Consumer Education’, (2013) Study Material for Secondary Level Economics' — NIOS, Delhi.

Agarwal, Manju (2012), "Planning for Effective Economics Teaching: Teaching economics in India- A Teachers'
Handbook' NCERT Delhi.

Agarwal, Manju, Arora, N. (2014), 'Concept Learning in Economics, at Secondary Level: ACurricular
Dimension'.A report of National Seminar on Economic Curriculum in Schools. Emerging Trends and Challenges,
NCERT, (Follow the link — http://www.ncert.nic.in/departments/nie/ dess/publication/non print/seminars.pdf).

Hutchings,A N S.Assistant Masters Association 1971.Teaching of Economics in Secondary schools

Katty R Fox (2010), "Children making a difference : Developing Awareness of Poverty Through Service
Learning". The Social Studies',Vol. 101, Issue 1, 2010.

Lutz,Mark A (1999). Economics for the Common Good-Two Centuries of Social Economic Thought in the
Humanistic Tradition,Routledge: London.

Shiva Vandana (1998) Biodiversity, A Third World Perspective, RFSTE, Navdanya.
Shiva Vandana (1998), 'Towards the Real Green Revolution, RFSTE, Navdanya..

Shiva Vandana, Jain Shreya (2011): The Young Ecologist Imitative, Garden's of Hope Lesson Plan for Cultivating
Food Democracy. RFSTE, Navdanya.

Shiva Vandana, Singh Vaibhav (2011), Health per acre, Organic Solutions to Hunger and Malnutrition.
Pub.byNavdanya, Research Foundations for Science, Technology and Environment.

Shiva Vandana; Kester Kevin, Jain Shreya (2007): The Young Ecologist Initiative, Water Manual, Lesson Plans
for Building Earth Democracy'.Pub.by Navdanyas, Research Foundation for Science Technology and
Environment.

Thomas Misco and James Shiveley (2010).Seeing the Forest Through the Trees : Some Renewed Thinking on
Dispositions Specific to Social Studies Education”, The Social Studies, VVol. 101, Issue 3, May/June 2010,
Routledtge, Taylor and Francis Group.

Walstad,WilliamB,Sopar JohnC.1994.EffectiveEconomic Education in the Schools:Reference and Resource
series.Joint Council on Education and the National Educational Association:New York.

PC: Pedagogy of Commerce

e To develop an understanding of pedagogical processes and critical issues related to the teaching-
learning of Commerce.

¢ To enable students appreciate the relevance of studying Commerce at senior secondary level.

¢ To help evolve a national and international perspective through comparative analysis of curricula.
¢ To enable the students to become effective teachers of Commerce.

o To prepare the students for leadership roles in schools and other educational institutions.

e To orient them to research and exploration in the field of teaching of Commerce.
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Unit-1 Commerce Education: Issues and Concerns

¢ Nature of Commerce and its evolution as an area of study.

¢ Generation of knowledge in Commerce: Understanding the role of Research, Role of Business
institutions, Legal dimensions, Trade practices and Industry.

e Relationship of Commerce with other disciplines such as History, Geography, Law,
Psychology, Sociology and Economics.

e Commerce Education in everyday life.

Unit-2 Commerce Curriculum: Issues and Concerns

e Place of Commerce in school curriculum.

e Aims, objectives of teaching Commerce

e Structure of Commerce curriculum.

e Organization of content in Commerce.

e Policy perspectives.

¢ Analyses of commerce syllabus: focusing on their structure and organization of content.

Unit-3 Pedagogy and Assesment in Commerce

e Teaching-learning Process: Lecture, Interaction, Question-Answer technique, Discussion,
Seminar, Case Study, Role-Playing, Report-back sessions, Project and Problem solving.

¢ Planning the Teaching-Learning process: Development of Unit plans and Learning plans.

¢ Learning Materials: Relevance, selection and use.

e Role of ICT in Commerce Education: Need, function and techniques; E-commerce,
E-learning environments and Commerce pedagogy.
¢ Related pedagogic issues: Reflective teaching;  Inclusion and  culturally  responsive

pedagogy; Action research in commerce classroom.

e Assessment in Commerce:Quantitative techniques of test construction and statistical analysis
of test results; Assessment modes: Self-assessment, Peer Assessment, Group Assessment,
Learners’ profile, Open-book exams, Learners’ Portfolio; Enrichment after Assessment.

Suggested Readings:

Afzal, M. (2005).Analytical Study of Commerce Education at Intermediate Level in Pakistan.Doctoral
Thesis.University of Punjab, Lahore.

Armitage, A. (2011). Critical Pedagogy and Learning to Dialogue: Towards Reflexive Practice for Financial
Management and Accounting Education, Journal for Critical Education Policy Studies. 9(2).104-124.

Bhatia, S.K. (2012). Teaching of Business Studies and Accountancy. New Delhi: Arya Book Depot.

Bonk, C.J. and Smith, G.S. (1998). Alternative Instructional Strategies for Creative and Critical Thinking in the
Accounting Curriculum.Journal of Accounting Education. 16 (2), 261-293.

Carmona, S., Ezzamel, M., Gutiérrez, F. (2004).Accounting History Research: Traditional and New Accounting
History Perspectives, Spanish Journal of Accounting History. 1, 24-53.

Cherunilam, F. (2000).Business Environment. (11"ed.). New Delhi: Himalaya Publishing House. (Chapter-4:
Social Responsibility of Business)

Dymoke, S. and Harrison, J. (Ed.) (2008). Reflective Teaching and Learning. New Delhi: Sage. (Chapter- 1:
Professional Development and the Reflective Practitioner)

Holtzblatt, M. and Tschakert, N. (2011).Expanding your accounting classroom with digital video
technology.Journal of Accounting Education. 29, 100-121.

Lal, J. (2002). Accounting Theory. (2"%d.). New Delhi: Himalaya Publishing House. (Chapter-2 Classification
of Accounting Theory.
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Mingers, J. and Syed, J. and Murray, P.A. (2009) Beyond Rigour and Relevance: A Critical Realist Approach to
Business Education. Working paper.University of Kent Canterbury, Canterbury.

National Council of Educational Research and Training (2005).Position Paper (2.2) National Focus Group on
Systemic Reforms for Curriculum Change. New Delhi: NCERT.

NCERT (n.a.).In Service Teacher Education Manual for Teachers and Teacher Educators in Commerce (higher
secondary stage). New Delhi: NCERT.

Wadhwa, T. (2008). Commerce Curriculum at Senior Secondary Level: Some Reflections. MERI Journal of
Education.lll (2), 52-59

Stream: Sceinces

Aims :

e To develop a critical understanding about the nature of science and its interface with society

e To develop an understanding about the nature of science curriculum and its transactional
implications

e To acquire a conceptual understanding of the processes in learning of science and pedagogical
issues
To develop competencies in assessment of learning in science

e To Address the major concerns relating to science education

e To acquaint with need and processes for professional development and become a reflective
practioner in science education

PC: Pedagogy of Sciences

Unit-1 Nature of Science and Science Education

e Nature of Science: Science as a process and science as a body of knowledge

e Science-Technology-Society interface

¢ Aims of teaching Science: Objectives of teaching as secondary and senior secondary level.
e Science Education in the context of India: policy perspectives

Unit-2 Curriculum in Science

¢ Nature of curriculum in Scince and general principles of curriculum construction in Science,
organization of content in sciene curriculum, integrated approach to teaching of science;

» National and International perspectives in science curriculum frameworks;
¢ Analysis of existing school science curriculum and science textbooks;
e Science Curriculum evaluation: observation of science related processes in schools.

Unit-3 Teaching-learning in Science

e Cognitive development of learners and teaching of science, constructivist approach to teaching
of science, pre-conceptions and misconceptions of learners in science,

e Thinking Skills in Science: development of inquiry skills, inductive, deductive logic and
problem solving skills

e Process Skills in Science: Experimentation, observation, inferring, predicting.

¢ Role of demonstration and activities in learning in science, creative expressions in science,
science projects, science fairs and field visits, science clubs.

e Understanding Learning plan for Science: Nature and structure
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Unit-4 Evaluation in Science

e Evaluation of learning outcomes in Science: Thinking skills and process skills; Portfolios as a
means for continious and comprehensive assessment.

e Assessment of projects and creative expressions; Remedial programmes and activities

Unit-5 Major Issues in Science Education

e Science Education for Children with Special needs (challenged as well as gifted);

e indigenous pedagogy, critical pedagogy in science, socio-cultural dimension in science
teaching, gender issues;

¢ Need of professional development of the Science Teachers

Suggested Readings:

Aikenhead, W. W. (1998). Cultural aspects of learning science. Part one , pp 39-52. (B. F. Tobin, Ed.)
Netherlands: Kluwer academic Publisher.

Barba, H.R. (1997).Science in Multi-Cultural Classroom: A guide to Teaching and Learning. USA: Allyn and
Bacon.

Bevilacqua F, Giannetto E, & Mathews M.R., (eds.). Science Education and Culture: The Contribution of History
and Philosophy of Science. The Netherlands: Kluwer Academic Publishers.

Cobern, W. W. (1998). Socio-Cultural Perspectives on Science Education. London: kluwer Academic Publisher.

Deo, M.G. & Pawar, P.V. (2011), General Article: Nurturing Science Talent in Villages, In Current Science, Vol.
101, No. 12, pp1538-1543.
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PC: Pedagogy of Chemistry

Unit-1 Nature of Chemistry and its role in Society

e The nature of Chemistry as a discipline in science, major landmarks in the development of
knowledge in chemistry.

e Chemistry in socio-cultural and historical perspective with focus on societal issues and
concerns which relate to the role of Chemistry in society.

e Contemporary curriculum and syllabus of Chemistry.

Unit-2 Teaching learning Process in Chemistry

e Teaching learning process in Chemistry (with reference to the socio-cultural and
developmental context of the learner): Problem solving, experimentaion, peer learning,
seminar presentation.

e Simulated teaching and demonstration of activities in Chemistry.

e Chemistry in daily life of the learners and its utility for enriching classroom learning.
o Nature and structure of Learning Plan.

e Assessment in Chemistry.

Unit-3 Laboratory and related work in Chemistry

¢ Organisation of chemistry laboratory: Layout and design.

e Storage of apparatus and Chemicals.

o Safety measures in Chemistry laboratory.

¢ Conduct and assessment of laboratory experiments and project work.

Suggested Readings:
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PC: Pedagogy of Physics

Unit-1 [ Nature of Physics
e A historical perspective: The development of Physics as discipline.
e The nature of Physics in the senior secondary school curriculum.
e Aims and objective of teaching Physics: Linkages with elementary and secondary level.
¢ Role of experiments in science with particular reference to Physics.
e Interface of Physics with Mathematics.

Unit-2 | Classroom Processes in Physics

e Lecture cum discussion, problem solving, experimentation, investigatory project, individually
paced programmes, guided independent study, peer learning, seminar presentations, and
observation based survey.

¢ Physics in daily life of the learners and its utility for enriching classroom learning.

¢ Developing unit and learning plans in Physics.

o Assessment of differential skills and processes while learning physics.

Unit-3 | Laboratory Organisaton and Experimentation in Physics
e Organisation of physics laboratory: layout and design.
e Storage of apparatus .
e Maintenance at laboratory records.
e Conduct and assessment of laboratory experiments and project work.
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PC: Pedagogy of Biology

Unit-1 Nature and significance of Biology

o Nature of Biology as a discipline in science; majore landmarks in the development of
knowledge in Biology.

¢ Understanding contemporary issues in relation to Biology.
e The changing character of school Biology.
e The contemporary curriculum and syllabus of Biology.

Unit-2 Curricular and Pedagogic issues in Biology

¢ Objectives of teaching Biological sciences at secondary and senior secondary level.
e Pedagogical practices: problem-solving, peer-learning and seminar presentation.

e Biology in daily life of the learners and its utility for enriching classroom learning.
e Nature and structure of Learning Plan.

e Role of Biology teacher in curriculum development and transaction.

Unit-3 Laboratory and related work in Biology

e Biology teacher and organization of the Biology Laboratory
e Conduct and assessment of laborartory experiments and project works

Suggested Readings:
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Civilization.MunshiramManoharlal Publishers Pvt. Ltd., New Delhi.
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PC: Pedagogy of Mathematics

Unit-1 | Mathematics: An Introduction

e Meaning, significance and nature of Mathematics.

e Mathematisation and it domains with reference to children, community and school.

e Myth and misconception; children mathematisation and school.

¢ Pedagogic implications of history of mathematics and some research articles/papers.

e Critical understanding of significance of mathematical axioms, postulates, propositions, logic,
proofs algorithm in mathematisation.

e Aims and objectives of Teaching Mathematics.

Unit-2 | Mathematics: Understanding of Pedagogy and Curriculum

e Critical understanding of inductive-deductive, analytic-synthetic, laboratory method, problem
solving and constructivist approach (Piaget, Viygostky, Dumo, Heile) with special reference to
pedagogic implication for Mathematics.

e Critical understanding of Mathematics curriculum, syllabus and text books.

e Hidden curriculum: In the context of democratizing Mathematics classroom and empowering
learners’ identity(self) in Mathematics.

o Nature and structure of Learning Plan in Mathematics.

Unit-3 | Pedagogical Implication

e Threshold concepts of Mathematics

e Ethno Mathematics and folk Mathematics in the context of socio cultural underpinnings of
learning-teaching.

e Material and situation based activities

o Mathematical kit, mathematical corner, Mathematical laboratory.

e School building/space, monuments as learning aids.

¢ Projects (individual and group) concept, planning , enactment and organization

e Issues and possibilities of recreational and learning without burden in Mathematics learning:
Mathematical club, puzzles, games and magic squares.

o Issues and possibilities of contextualizing learning-teaching Mathematics

o Mathematics teacher: qualities and belongings

e Concept, principles and new trends in planning of pedagogic process and actions/strategies

¢ Constructing plan for content/content points and activity

e Constructing temporal plan and strategies

Unit-4 | Assessment of and for Mathematics Learning

e Concept and issues of measurement, assessment and evaluation in the context of school
Mathematics

e Modern trends of evaluation in school Mathematics

e Continuous and comprehensive evaluation: Concept and tools

e Concept, types and remedies of erring and deviations in the learning-teaching of mathematics
e Achievement test: construction, conduction and report-writing

e Diagnostic test and remedial teaching

Suggested Readings:
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PC: Pedagogy of Home Science

Unit-1 Understanding Home Science

e Home Science: Concept, components and importance.
¢ Natue and scope of Home science at secondary and higher secondary level.

e Study of local, National and international programmes relating to Health, Nutrition, Child care,
Housing, Consumer problems.

e Socially Useful Productive Work related to Home Science.

Unit-2 [ Curriculum of Home Science

¢ Objectives of teaching Home Science in Schools

e Scope of Home Science in School: Principles of curriculum planning; Critical study of Home
Science syllabus and textbooks

¢ Development of Home Science syllabus.

e Correlation of Home Science with other school subjects

Unit-3 Teaching-learning of Home Science

e Methods of teaching Home Science: Discussion, Demonstration, Laboratory work project.
Problem solving, Field trip, Micro-teaching. Use of Community resources in teaching Home
Science. Use of mass media in teaching Home Science

e Space and Equipment for Home Science

e Utility of Home science knowledge at school: Study of School lunch programmes;
Development of unit in Home Science for adult/ out of school youth, based on needs and
interests.

e Teaching Aids in teaching Home Science — audio and visual, Charts, graphs, specimens,
samples short answer tests, score cards checklist.

e | earning plans for teaching Home Science.
e Evaluation in Home science: Tools and techniques
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PC: Pedagogy of Hindi
fa=fi &1 RrEEms

sas—1 | R0 ww1 : Wwy dun fem o1 W@iira sfem

o Bl & e & A= F1dl TSI A {B @RI & IIEV AP I9d AR R B &
IR Pl FHSI |

o =l & WHY B THH P IR : A~ wa—ufpral dor qaER g3 4 2=, gw—s1a
qegal § SUANT H oS O Y8 Rl 1. TS, @) well H SWINT § e o Y& Rl |y
qraf—ard #1 2=l |

o IuYth Tl Rerfedl & MR W {1 & arferes wul &1 fafderdral &1 aws

o =31 & arfas wUl o foIRad wu /w4l & 99 Ja-ar=l &1 FIs]

o e # ) : dfdu # 39 | oo =N ¥ Hafwa € ?

o F— wyF H &7

sos—2 | RA-Raer & Sl (6 —12 $&M) d201 UsAayEal 3 IAdraasId aas

o el # fAQ) : vy iR #Arww & w7 H |
o f[I8R I T AT Pell 6—12 & oy S & urewsha &1 FHiecis a9l |
o U HI IR §RT AT Bell 6—12 & oy S & ursusha &1 T 993l |

® SUYTH UISAHA H YdP WR & (U AU MU SERdl ¥ URER lfcbep I DI HHIE bR
B qHST BT fIbrT |

o fAfed, Areafie, don Ieadr Arafie werell & fdenfal & fou wr SuIm @ gfie |
QUG UISI BT TIT B b YR DIA—DF A 57 IAE0 & [y, W& I, 9199 A

(v, dgwh, A1 Sfed), WEmh, dfdbadr, daile Sfceddr, s wufn, fd, wdie, 8%,
ABR, JETAR, AlbIth, AMNTADG—IIGTI0D oI AT & STIRN B KR |

shis—3 | faenefi—Rerel © dwa eaudr &1 ddef9 a2 d@a ufshar, wul, d2m axon
D GHS

o fEnfi—faers forg &1 o, FEAl, A Ued & AR IRARIT H < UIg |
o [ @& IN ¥ Ul |AH BT [d |

o forge H wiAel Ufharell & IR ¥ F9e & AP : IH—3=1, g1, U1, =R &
RIS WY | FgReId BT 3 |

At fumell # o g9al &1 TETHGAT & A1 folkgs &1 W & I BT [Gad |
AR TAT SHIYARG TR & foIT o &7 FHAST T FHIerdT T 9D |
OfST AT Sufdd AT BT HeuoT Tof fawIRT B BT &l BT [doTd |

SR BT HATHT B & TPl & IR § AT G947 |

g=di § TS oG B [ABT B © Dl a1 Ufhaeil & IR H qHsT a7 |

P34 | G vd wifkfas faang - awsr sk Riawr

o Tlfecy T & 7

o At &1 wwe & forg wAifefcas Il (Fres wifth, fdq, oeilep, ©1, IcidR, e, dAlbIRkh
anfe) @ AHST qAT BT Reor H AT |

o f[I8R T H Ferm 6—12 & forg &) 1 urowgae! ¥ &1 AT faursl &1 fawiyamsil &1 |wsT |
o IWYTH ATl &1 TSl B AR W L H I9d IUINT BT T |

64




P15 | R amewr - @ iR Rraor

o fIBR WU H el 6—12 & forv 8T & ursashy # AU T Arpxfore dcal & aR § 43T |
* IRYTH ATHRMVIP Tl BT AIHITAR RIeT01 B BT 93T |

o B f¥1eTor # THROT BT HEA |

o YTHIUT IR 9T & fadaell B F9sT |

WG‘ﬁ Rrerorsre v9 Tdhol

fereor T 2 ? (@ TE @ MR W S AT BT Rt # Suan) |

fe=t1 fR1egor & fafe=1 SumH

Rl & A —AE™ &1 wel e, IS, Albdl~adb Bell, HeT Uiharsl s &
Hed H qHSI |

SUYth & YR W fa=di— Rreror & forg Sug ARl &1 goma don gord |

fem—TR1eqor = OTIRRl TF g BT Ao - Riefor—qd, o1 a gy, 9 foreror—uwEnd |
IATHE TAT AT SURTHI & AT1I—1Y JagRATe] SUNTH & IR H JMcleHTH®
A |

TH 9 NS ARl &1 SUANT oxe & FraHRl & IR H HHST |

FHeTT H S gl Hell Ufhaell @ dwed | & O arell IR & 9 H HHST |

FHeET ¥ 3OS O dTell Ufhareli & IR # T |

HeT H HIfTe ol AR S RIAV—AEHA & ITIRT & IR § F997 |

o1 R1eqor ¥ e Ud Jedaid & 3rel: \Hy Jedie; e, aeafis, STaak areafis
R W Z foeror #§ 9ad Ud 99T oAidd & SUANT b dR § HHS |

379aTel, GESIectd , AR Hord ( 2000), &=l A$ TTer F ell: Uh YAFTR, CRMhleT bl

7 feeeh

39, afcdeeic SRide aiceaIeT (2010), acdd fA®T UeprereT At : @i , I&ar aifecy

AUST YR, T8 feoon

PAR, PEOT  (2004), T & /W7 3R eAUR , AT Qs E , 5 faeel PRI,

SIARTIOT (1987 ), Tewar ®r&yor, TRAON AT 3rhIea, TENTE
ICAT, FANHT (1984), HIWT HRTH, A Redl FEATA, IR

INEATA, FOT FAR ( 1990), Tty T AR FfecT RIETOT , 3T RIGT AR MY FEAH
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graifaar ERaTe (2011), ReGr RI&TOT: HheUdT 3R U, ERAEER UhIRM, Geal

AT, RMEAT TG QAT (1976) el MW T FIfecy RIGTUT,ISIEAT UhIRA

e, STl (1975),f8dl RI&T0T, TH UHG TS §H , 3RT

SANIEHT (2009), EAR 3R HWI( 36].), TT Ried, a5 el

Aaredd, IegaAT4(2009), 7Ts 3ifeHAar AR R, aoh geree, a5 e
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PC: Pedagogy of English

Unit-1 | Basic Concepts about English as Second Language

o Concept of language, language acquisition, language-learning

e Concept of Mother Tongue and Second Language

¢ Principles of Second Language Teaching: English as a Second language (ESL); psychological
factors affecting second language learning, problem of effective teaching

e The function of second languages in a multilingual society: The context of India with special
focus on Bihar

Unit-2 | Pedagogy for teaching English

¢ Direct Method and Bilingual Method; Role play-simulation and group work

e Computer Assisted language Learning (CALL) and Computer assisted language teaching (CALT)

e Second language teaching: Structural situational approach, Communicative approach,
Constructivism approach, Eclectic approach

e Teaching Aids in English:Text book, Work book, Reference book, Newspaper/Magazines,
Chart, Pictures, Flash cards, Pannel board, black board, Tape-recorder, Radio, OHP,
Computer, Substitution tables, Language lab, Authentic materials

¢ Pedagogical methods and approaches for teaching poetry, prose and grammar in English

e Learning Plan for English: Nature and structure

Unit-3 | DevelopingTeaching skills in English

e Teaching of listening skills: Concept of listening in second language, Difference between
hearing and listening, Difference between listening and listening comprehension, Techniques
of teaching listening, Note taking

e Teaching of speaking skills: Concepts of speaking in second language, Organs of speech
elements, Use of pronouncing dictionary phonetic transcription, teaching speaking skills and
pronunciation, Role of Audio Visual aids and drills, Language games

Unit-4 | Teaching Reading Comprehension and writing

e Concept of reading in second language: Mechanics of reading (silent, aloud, intensive and
extensive, Using Dictionary), Maze method; Scanning, skimming, inferences and
extrapolation; Top down and bottom up; Language games; Role of speed and pace

e Concept of writing: Types of Composition (Oral, Written, Controlled, Guided, Free,
Contextualized and integrated composition), Developing stories
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Unit-5 | English: Understanding Curriculum, Textbooks and Assessment

e Understanding curriculum of Engish at school level: Content analysis, Review of syllabus
and Textbooks.

e English Textbooks: New Lexical items (Vocabulary), New structural items, Textual
Exercises, Reading comprehension, Writing/composition, Unit test

e Assessment and Evaluation in English: CCE; Self-evaluation, peer evaluation

o Concept of testing in English as a second language

o Testing language skills, lexical, structure items, poetry, prose and grammar.

¢ Difference in testing in content subjects and skill subjects

e Error analysis ; Concept of remedial teaching and re-material

References :

Doff, A. (1988) Teach English. CUP : Cambridge.

Morgan J. & Rinvolucri M. (1986). Vocabulary, OUP : Oxford.

Hayes, B.L. (ed) (1991). Effective Strategies for Teaching Reading. Allyn & Bacon.
Grellet, F. (1981). Developing Reading Skills, CUP : Cambridge.

Nutall, Chrishrine (1987) Teaching Reading Skills in a Foreign Language. London : Heinemann
Educational Books Ltd.

Parrott, M. (1993).Tasks for Language Teachers.Cambridge : CUP.
Richards & Lockhart (1994) Reflective Teaching in Second Language Classrooms. Cambridge: CUP.
Hughes, A. (1989). Testing for Language Teachers Cambridge : CUP.

Nunan, D. and C. Lamb (1996). The Self-directed Teacher : Managing the Learning Process.
Cambridge: CUP.

Weir, C. J. (1993). Understanding and Developing Language Texts. London’s Prentice Hall.
Asher, R. E. (ed.) (1994). The Encyclopedia of Language and Linguistics.

Hedge, T.(1998). Writing : Resource Book for Teachers. Oxford : OUP.

Bygate, M. (1987).Speaking : Oxford: OUP.

Kuppel, F. (1984). Keep Talking : Communicative Fluency Activities for Language Teaching.
Cambridge : CUP.

Littlewood, W. (1992). Teaching Oral Communication.Oxford : Blackwell Publishers.
Nunan, D. (1989). Designing Tasks for the Communicative Classroom. Cambridge : CUP.
Anderson & Lynch (1988).Listening. Oxford: OUP.

Brumfit, C. (ed.) (1983). Teaching Literature Overseas : Language — Based Approaches, ELT
Document : 115, Oxford : Pegamon.

Brumfit and Carter (1986).L.iterature and Language Teaching : Oxford : OUP.

Underhill, N. (19870. Testing Spoken Language : Cambridge : CUP.

Ur, P. (1991). Discussions that work.Cambridge : CUP.

Ur,P. (2014). A Training Course in Teaching of English. CUP: Cambridge

Richards and Rodgers (1986).Approaches and Methods in Language Teaching.Oxford : OUP.
Prabhu, N. S. (1987). Second Language Pedagogy.Oxford : OUP.

67



Agnihotri &Khanna (eds.) (1991). Second Language Acquisition. New Delhi : Sage.
Stern, H. H. (1983). Fundamental Concepts of Language Teaching.Oxford : OUP.

PC: Pedagogy of Sanskrit
A¥hd &1 Rememe

ghIS—1 | G&hd $I Yabid, S8¥d U4 ursdgadl &1 999l

o X B UPf Yd faerwamy

® HRpd HWINT Bl FXENTG {aevdrg

o T e & T P FHST : S8R 9T ERT IFANTT HeT 6—12 P UIGAHH; TAALS.
IR R AT W¥Rd UIGUHH,; TP WR AU 1Y ILAT H URWR Al(bap FIraa

o Il UTGIAdl | AWhd BT I

o Fef] R1eAvr H W¥pa & afeld WYl & A1 Heel

s®Is—2 | faemefi-—REel § W¥ad dw@q, s a1 /=4 &gadl &I G994

o foRgT B, A, FHEd qAT Ul & W ARG H @ UM $ 9981 &1 e - o=,
G, U, ARG WU H FaRerd R |

o faf=1 faermall ¥ oo S1gwal &l TG & A1 forRgs &1 Il fAwRid & |

T T oG BT HeAIhT Bl & TIBI & aX H FHST I |

o fendf—ferpl d YoTcHe ogT Bl fAeRId wxa & aNiel dor Ufharei & IR H qus
fIBRIT BT |

SHIS—3 | A¥hd Wlfecd g aThIul fRieror

o TR I : Tl (Y=n), e (feg, ed anfa)
o FHeTl 6—12 B Ty A UTGIYID! H 1 T8 faemsit &I |wsr vd feor |

o TRl fRreroT 1 fafqy St vd AR - dvad RIeTT § AT & "8, Bl 6—12 D
fog A% pad @ UgadA H QU U Aexe @l & dR W OGS, ATER0G dedl Bl
HeAT AR RIeTor B3 B FHs

® T ATHIT 3R AT & Jaae] bl T |

gHI3—4 | G&pa Riev, sar yfbar wd sedaa & adie

® U] BT Ud 39 famrag o1 fafert

® UG DI T4 USH DI & fabra oI faferdt I vd fae

o oRge HIeTel &1 fafa= faferdt

o I BN (AIRgd rfiefan)

o Tl RIETOT © TS TAT 3T JUNTHI & IR H A IcAD T |

o &7 R1eqor IVl vd R @l Aiorr: fRreror gd, Riefor $a gy dern feor g |

o X FRIET ¥ el Td HeAIH © Hehousl Ud SfaeRon, faf= faemell &1 Jeaid, ued
uF v T, depd @ Rier § Had gd 99T e d SUAN & dR H FAST |
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PC: Pedagogy of Maithili
Afdrelle REmmeH

sPhIs—1 | el A= wu qom Afdrels faeras wdfera sfasra an #fSreh
He—RrEveTd dd HY de5cd

o fAf=T Pl @ve ¥ fbg T IIER0T Wy FHHS Hiedie wwud =M |

o RAff=1 yz—ufFem™ yygad Afdelie wud 9319 |

o fIUS. HeTd femdi—Rierd gRT Ugad Afeld MR IR Hidelie ol © 9319 |

o el e e SfAEN® MR W Afddie Wwud M |

o IuYad wv fIga Ael Wrge—Riwyares (endi—Riers dwre, qgwiited], dladii=e
DeT, DET—UHAT o7MfQ) & FaH § 319 |

o Hfrclias arfres wue fafderdre 919 |

o Hfrclia arferas o forRad wua e @& 4319 |

o TfaTT Hfreh

sHI3—2 | Al Rizvrer S a1 ysaywss Tdlddrcdd ddsl

o Il urgTTat # HfdeNd v ¢ AREN vy SR HegH e wuw

o [qeEnefi— Ve fI8R Iy g1 SrgHIfAd el 6 | 12 HACHS UIGTHH FHIEHD qHST 1
HephdTg |

o faEmefi—R1eTeh UrGuHAH UAF WR o T T ILed H WER TMMbd Haded  AHIET
BRETD AT UTfd FhdTs |

o faenei-—fR1eds § IS Waare S Sw@ WG (6-8), ARIAMEG (9—10) N Isgax AEANE
(11—12) FeT o SUYT UIGITRI® oI PRAID JMER DH—BIA 3G (FAT—IMe&, aqTd
AT, TS, ANDh ST, TAIRG SICedT, BEdl (AbId), e, JADR, BIg M)

sPR—3 | foEee aaare dagq 3 faweae ufsare IRd au=

o faenefi-—R1Ads g9, HEd T Ugad G foEerd’ ARG & 31 Hhds, o=,
gd, Ued, AFNYD wUH dRefd dNe IS |

o TEnefi—Rreter faf= e o9 ovd® EATHeaT 9 forgares dieed fdeiid &R
RESIEY

o faenfi—RieAs formers Jeaiea 7q A= dlee aRA 37 Fadrs |
o Enefi—R1eTer B A WA ogd & (AN Txard aIBT 3T Ulhard aRd 3T FAHATE |

SHIE—4 | Afch aifewa ot e - wwsRl e

o TR d aref
o I —Tfadd AW & 319 AT 3iH? RN IuIRT

o fEmefi—R1erss fdeR =g # @em 6—12 TR ol HidCHE UGITRGH Tl Il [IemaHs
faeiyarsil | ST HT AHATE |

o faenei— 1A Swaa faen w@a 31 RIevm iaHr STAN TRaTd it (FHs) I Ahdareg |

o faemefi—f¥1eres fIBR =0 # Ferm 6—12 oIl IHIAT AU UIGIHHAH I A ATHRITH
dad 9vg H f31 Fadg |

o feEnefi—Ters STad RS Tad HauIaR R HRETe ASiT 991 FHaTs |

o faemefi—R1etss € qfsr AdhaE o Al R ATHI0E B AT S ?

o faemefi—R1eeh THROT 3ff AT FRIwEdh TSl §+ AhATE |
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sa1s—5 | Afdret - Riavr, e ufparsm g

o RR1eor |t 3 fRreror fafdes g-mg
o R7eT0T U off Wfiaw @t Ao fRreror gd, Refor wret o Rreqor a1

o UfZ Sdh1s U faenli—Rrre =HTe T eiacdd SURTH Wi FdgRdlel SUNTHG favad
JMATIATHS FHST §41 AHATS |

o femefi—ReTd vast arfdrw fRreror fAfdrs STANT HREd AR R AR HS AHAE |
o HEAT-UTHATdH HEH H HUA SIUaTdh (INIG T+ 3T FHTE |

o HETH WIfdd 3ff TS —E FeT—AeHd SUANT HREATSG aRH AIfd THdTE |

o fEnefi— et Aaq i TR 3T AHATE |

o Enefi— Rt T qiHAdH INH 3T FHATE |

o faenefi—Rers #fdrelle Rievm waa off 9T Jedie-d SUARTG faugH e |aadrg |

%1, ST 3 (1991%2.Hfe Hifdwd SfagM. aRA - Rl qW)Ia .

T, f&eT FAR (1989Y4. HSTET ATRRI® JATATA-HS ST, USHT © HIGHT SThTH!.
3T, Ui 'R (1986Y4. HiEelId ey fIum. ueHT : Al JrdbraHT.

GBI 3 (2006%2 AN AIfdd wUREIL yeT  Ia-1 |,

TMfave 3T (2008273l w1 @1 fAHRT. fA8R : 2= U1 ardraH.

PC: Pedagogy of Angika
JIRrHT BT RiErIme

SPIs—1 | RS A1 DY S, S v yrsg=dl a1 w9

o 3T @1 Ypia Ud faRIvamg
o 37fiThT YT &I TRIARTT fawadd

o w1 e & IeeT &1 TS : [I8R IST gRT STAIRT UIGashd T Id Wk W Iy
T I H IR drfbd G

o Xqell urggadt # IMfTHT WIS BT AU
o &1 R1eqor # i wiyT @ SrEferd WM @ ATy Hey

soprs—2 | faemeff—REsl ¥ Ffrer @, yod a1 a4 &9dr &1 Gag -

o JiffTpT W1 H foRgs &I, G, PHed qAT U & A IRARIAT H <@ UM B A Bl
@« e, g1, Yo, AMG wY H gaRerd & |

o fafi=1 faermall ¥ 3o 1WAl Bl TGN & A1 foRas &1 HRIerdT fAbRid &= |
o TR # WI B ORI BT AIHA B d AIDl b IR H FHAST I77 |

¢ 3iffTpT & faenti—Rrmel & e oRgd &1 AaRId &7 & Tal aom gfhamei & IR §
NEERCEASGRCEGIE
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sP1s—3 | 3iffrer wifed va =aamavor Rreor

o 3T Wit &1 Tws]
o 3iffTepT & UIGIYIDR! H <1 75 faernall &1 |HsT ud fRreror |
o TR Rreror @1 fafdy fAfSRdt vd FamR : Siffrer foreror 4§ =urexor &1 Ueg<d: ifdT &
$W # AU Ty AR qwdl @ aN H FHS, ATHRIOG dodl Bl HeHiaR R Hee
GEE

o 3T ATHYOT 31N 9N B adsel bl FHST |

sa1s—4 | 3ifrer Riav, san ufpa @ s@ad & e

® qUT B UG AP [dbrd &l fafer

e UG PIIA TG Yo BN & faerny &1 faferf, a9 vd fe™

o oI ®IYTel &1 fafi faferit

o qrod dIeTd (AiRaes rfHegfda)

o 3IfTHT RN : ITEATHS AT 3T SUNTHI & IR H MeAaTHS THT |

o 1] fR1equr UMl e g @1 i - fRreror qd, Refor $d gu den feor ggEnq |

o 3T RTET0T H 3N Ud Aedid : Adheddl Td fauRen, fafe= femeil &1 qeaid-, e
o3 v Far, depd @ R1er 3 9ad Ud 99T e & SUAN & 9N H qHST |

PC: Pedagogy of Bengali
9T &1 REemH

Unit-1 Nature, Scope and Aim

e The place and importance of the mother tongue in life and education.

e Aims and objectives of teaching the mother tongue.

e Principles and methods to be followed in different school stages for Bengali teaching.

¢ Need for professional orientation of a teacher in Bengali

e Study of the Prescribed courses in Bengali in Secondary and Higher Secondary classes in Bihar

Unit-2 The development of Bengali Literature

e The origin and development of Bengali Prose- importance of Vidyasagar, Bankim Chandra

e The origin and development of Bengali Novel and Short stories — Importance of Bankim
Chandra, Rabindranath Tagore and Sarat Chandra.

e The origin and development of Bengali drama — Madhusudan ,Dinabandhu, Girish Ghosh

e The origin and development of Modern Bengali Poetry- importance of Madhusudan Dutta,
Biharilal Chakravorty, Rabindranath.

e Characteristics of Bengal Renaissance or Nava jagran in 19" century and its influence on
literature and life of Bengal.

¢ Brief history of Bengali Language — Origin and development, upto Magadhi Prakrit stage.
Bengali shabda bhandar.
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Unit-3 Bengali speaking, reading and writing

e Influence of local dialects on speech habits

e The importance of the study of the phonetics for language teachers. Reading loud, silent,
intensive and extensive.

e Qualities of good reading.

¢ Qualities of good hand writings.

¢ Problems of Bengali speaking.

e Causes of Bengali spelling mistakes and corrective measures.

Unit-4 Bengali: Curriculum, Pedagogy and Assessment

¢ Methods of teaching different areas — Prose, poetry, essay writing, grammar and composition
e Teaching aids — aims and utility — classifications and their uses.
e Learning plan for Bengali: Nature and structure

e Test and Evaluation : Planning of unit test and achievement test in Bengali; Objectives and
Evaluation in Bengali teaching and importance of feed-back; Preparation of achievement
test in Bengali—oral and writing in Bengali; Evaluation of creative writing in Bengali.

e Literary activities:Recitation, Debates, Lecture, Music, Dance, Drawing and Painting; Little
magazine and wall magazines; Literacy discussion and acting drama

PC: Pedagogy of Urdu

Unit-1 Nature, Scope and Aims

¢ Language- its meaning and functions. The role of mother-tongue in the education of a child.

e Special features of Urdu language and its universal significance- the cultural, practical, literary
and linguistic.

e Aims and objectives of Teaching Urdu as mother-tongue.

e The principles of the development of curriculum with special reference to Urdu.
e The place of Urdu in school curriculum with special reference to B.S.E.B.

¢ Development of Urdu language in India with special focus on Bihar

Unit-2 Understanding pedagogy of Urdu

e General principles of language teaching with special reference to Urdu as mother-tongue.

¢ Problems of teaching the mother-tongue.

e Making Learning Plan for Urdu: Nature and structure

o Skills of Teaching: basic skills, Core skills and planning micro-lessons for their development.
e Methods of teaching Urdu for Non-Urdu speaking people.

e Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards, Puppets, Magnetic
board, Radio, Tape-recorder, Television, Video, Overhead projector, LCD projector,
Gramophone and lingua phone, Computer Assisted Urdu language learning.

e Language laboratory and its importance in the teaching of Urdu Language.
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Unit-3 Specific Instructional Strategies

e Teaching of Prose; Dastan, Afsana, Novel, Drama, Sawanih, Makateeb and Insha. Major steps
in the planning of a prose lesson.

e Teaching of Poetry-Nazam, Ghazal and Rubaee; Objectives of poetry lesson. Importance of
recitation, Major steps in a poetry plan.

e Teaching of Grammar: Place of grammar in the teaching of Urdu, Inductive and Deductive
methods and their relative merits.

e Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming,
Intensive reading, Extensive reading, Silent reading, Reading aloud. Various methods of
reading; The phonic method, Alphabetical method, Word method and Sentence method.

e Teaching of vocabulary- Its ways and means.

e Teaching of writing and composition: Khutoot Nigari (Letter writing), Mazmoon Nigari (Essay
writing) and Ikhtesar Nigari (Précis writing).

e Other literary activities in Urdu: Khush Nawesi, Mushairah, Baitbazi, Bazm-e-Adab, Adbi
Numaish, Adbi Magale, Mojallah wa Moraqga.

Unit-4 Evaluation Techniques

e Concept and types of Evaluation.
e Concept and Components of Continuous Comprehensive Evaluation (CCE).
e Characteristics of a good test.

e Construction of achievement test in Urdu with Essay type, Short answer type and Objective
type items.

e Ways of testing reading, writing, speaking, grammar and vocabulary.
¢ Qualities of an Urdu Teacher- an evaluative approach.
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PC: Pedagogy of Arabic

Unit-1 Nature, Scope and Aims

e Language- its meaning and functions. The role of mother-tongue in the education of a child.

e Special features of Arabic language and its universal significance- the cultural, practical,
literary and linguistic.

e Aims and objectives of Teaching Arabic as a foreign language.

e The principles of the development of curriculum with special reference to Arabic.
¢ The place of Arabic in school curriculum with special reference to B.S.E.B.

e Development of Arabic language in India with special focus on Bihar

Unit-2 Understanding pedagogy of Arabic

¢ General principles of language teaching with special reference to Arabic as mother-tongue.
¢ Problems of teaching the mother-tongue.

e Salient features of a good text-book in Arabic. Comparative Analysis of prescribed text-books
of different Boards
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e Making Learning Plan for Arabic: Nature and structure
e Skills of Teaching: basic skilss, Core skills and planning micro-lessons for their development.
e Translation and Direct method for teaching Arabic:advantages, limitations and comparison

e Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards, Puppets, Magnetic
board, Radio, Tape-recorder, Television, Video, Overhead projector, LCD projector,
Gramophone and lingua phone, Computer Assisted Arabic language learning.

e Language laboratory and its importance in the teaching of Arabic Language.

Unit-3 Specific Instructional Strategies

e Teaching of Prose; Magamah, Qissah (Story) and Riwayah (Novel), Major steps in the
planning of a prose lesson.

e Teaching of Poetry-Tashbeeb, Ghazal, Madah, Heja, Rasa and Fakhra; Objectives of poetry
lesson. Importance of recitation, Major steps in a poetry plan.

e Teaching of Grammar: Place of grammar in the teaching of Arabic, Inductive and Deductive
methods and their relative merits.

e Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming,
Intensive reading, Extensive reading, Silent reading, reading aloud.Various methods of
reading; The phonic method, alphabetical method, word method and sentence method.

e Teaching of vocabulary- Its ways and means.
e Teaching of writing and composition: Letter writing, Essay writing and Précis writing.
e Other literary activities in Arabic: Elegant writing, Musabigah-al-Abyat, MutahiratunShe’riah.

Unit-4 Evaluation Techniques

e Concept and types of Evaluation.
e Concept and Components of Continuous Comprehensive Evaluation (CCE).
e Characteristics of a good test.

e Construction of achievement test in Arabic with Essay type, Short answer type and Objective
type items.

e Ways of testing reading, writing, speaking, grammar and vocabulary.
¢ Qualities of an Arabic Teacher- an evaluative approach.

Alderson, C. (2000). Assessing Reading, New York: Cambridge UniversityPress.

Al-Naga, Mahmum K. (1978). Asasiyat Talim-al-Lugha-al Arabic Li Ghairal- Arabic, ALESCO, Khartoum
(Sudan), International Institute of Arabic Language.

Bachman, L. and A. Palmer.(1996). Language Testing in Practice, New York: OxfordUniversity Press.

Bailey, K. (1997). Learning About Language Assessment: Dilemmas, Decisions, and Directions, Boston: Heinle
& Heinle.

Brown, H. D. (2007).  Principles of Language Learning and Teaching, 5" Edition, white Plain, New York:
Pearson Education Inc.

Buck, G. (2001). Assessing Listening, New York: Cambridge University Press.

Douglas, D. (2000). Assessing Language for Specific Purposes, New York: Cambridge University Press.
Khan, Muhammad Sharif Arbi Kaise Parhaen, Aligarh: Educational Book House.

Lado, R. (1983). Language Teaching: A Scientific Approach, New Delhi: McGraw Hill
Larsen-Freeman, D. (2000). Techniques and Principles in Language Teaching, 2"%ed. New York:
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OxfordUniversity Press.

Littlewood, W.(1981). Language Teaching: An Introduction, Cambridge: Cambridge University Press.
McNamara, T. (2000). Language Testing, New York: Oxford University Press.

Nadvi, A.H. (1989). Arabi Adab Ki Tareekh, New Delhi: NCPUL.

Read, J. (2000). Assessing Vocabulary, New York: Cambridge University Press.

Richards, J. C. (2001). Curriculum Development in Language Teaching, New York: Cambridge University Press.
Richards, J. C. and T. S. Rodgers (2001). Approaches and Methods in Language Teaching, 2nd ed.
NewYork: Cambridge University Press.

Rivers, W.M. (1968).  Teaching Foreign Language skills, Chicago University Press.

Samak, S.M. (1975).  Fan-al-Tadris-bil-Lugha-al Arabic, Cairo: Al- Anglo- Misriya.

Weigle, S. (2002).Assessing Writing, New York: Cambridge University Press.

Woodward, T. (2001).Planning Lessons and Courses: Designing Sequences of Work for the

Language Classroom, New York: Cambridge University Press.

PC: Pedagogy of Persian

Unit-1 | Nature, Scope and Aims

e Language- its meaning and functions. The role of mother-tongue in the education of a child.

e Special features of Persian language and its universal significance- the cultural, practical,
literary and linguistic.

e Aims and objectives of Teaching Persian as a foreign language.

e The principles of the development of curriculum with special reference to Persian.

e The place of Persian in school curriculum with special reference to B.S.E.B.

e Development of Persian language in India with special focus on Bihar

Unit-2 | Understanding pedagogy of Persian

¢ General principles of language teaching with special reference to Persian as mother-tongue.

e Problems of teaching the mother-tongue.

e Salient features of a good text-book in Persian. Comparative Analysis of prescribed text-books
of different Boards

e Making Learning Plan for Persian: Nature and structure

o Skills of Teaching: Basic skills, Core skills and planning micro-lessons for their development.

e Translation and Direct Method for teaching Persian: Advantages, limitations and comparison

e Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards, Puppets, Magnetic
board, Radio, Tape-recorder, Television, Video, Overhead projector, LCD projector,
Gramophone and lingua phone, Computer Assisted Persian language learning.

¢ Language laboratory and its importance in the teaching of Persian Language.

Unit-3 | Specific Instructional Strategies

e Teaching of Prose; Dastan-e-Kotah (Short Story), Hikayat (Story), Ruman (Novel), Tamseel
(Drama), Tangeed (Criticism), Sawanih (Biography) and KhudNavist (Autobiography), Major
steps in the planning of a prose lesson.

e Teaching of Poetry-Hamd, Na’t, Ghazal, Rubaee, Masnawi and Qaseedah; Objectives of
poetry lesson. Importance of recitation, Major steps in a poetry plan.

e Teaching of Grammar: Place of grammar in the teaching of Persian, Inductive and Deductive
methods and their relative merits.
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e Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming,
Intensive reading, Extensive reading, Silent reading, reading aloud. Various methods of
reading; The phonic method, alphabetical method, word method and sentence method.

e Teaching of vocabulary- Its ways and means.

e Teaching of writing and composition: Letter writing, Essay writing and Précis writing.

e Other literary activities in Persian: Elegant writing, Baitbazi, Mushaira etc.

Unit-4 | Evaluation Techniques

e Concept and types of Evaluation.

e Concept and Components of Continuous Comprehensive Evaluation (CCE).

e Characteristics of a good test.

e Construction of achievement test in Persian with Essay type, Short answer type and Objective
type items.

e Ways of testing reading, writing, speaking, grammar and vocabulary.

o Qualities of a Persian Teacher- an evaluative approach.

Ash'ari, Mohammad (1994). Teaching Persian by Persian. Tehran: Monir: Cultural Centre Publication.
Avchinika, A. & A. MohammedZadeh (1996). Teaching Persian Language, Moscow: University of Moscow.
Bachman, L. and A. Palmer (1996). Language Testing in Practice, New York: Oxford University Press.

Baghcheban (Pirnazar), Samineh( 1971). A Guide to Teach Persian to Non-Persian Speakers. Tehran: Ministry of
Art and Culture.

Baghcheban (Pirnazar), Samineh (1971). Persian for Non-Persian Speakers. Tehran: Ministry of Art and Culture.

BananSadeghian, Jalil (1997). Persian for Non-Natives (Volume 1) Tehran:Council for Promotion of Persian
Language and Literature.

BananSadeghian, Jalil (1998) Persian for Non-Natives (Volume II) Tehran: Council for Promotion of Persian
Language and Literature.

Brown, H. D. (2007).  Principles of Language Learning and Teaching, 5" Edition, white Plain, New York:
Pearson Education Inc.

Larsen-Freeman, D. (2000). Techniques and Principles in Language Teaching, 2"ed. New York:
OxfordUniversity Press.

Mirdehghan, Mahin-naz(2002). Teaching Persian to Native speakers of Urdu and Urdu to Native speakers of
Persian. Tehran: Alhoda International.

Moshiri, Leila(1995). Colloguial Persian. London: Routledge.

Rassi, Mohsen(2000). An Introduction to Persian. Tehran: Council forPromotion of Persian Language and
Literature.

Richards, J. C. and T. S. Rodgers.(2001). Approaches and Methods in Language Teaching, 2nd ed. NewYork:
Cambridge University Press.

Rivers, W.M. (1968). Teaching Foreign Language skills, Chicago University Press.

Samareh, Yadollah. (1993). Persian Language Teaching (AZFA: EnglishVersion) Elementary Course,Book 1-5.
Tehran: Al-hoda Publisher and Distributors.

Woodward, T. (2001).Planning Lessons and Courses: Designing Sequences of Work for the Language Classroom,
New York: Cambridge University Press.

Zarghamian, Mehdi. (1997).The Persian Language Training Course: Preliminary to Advanced, Volume-I1& I,
1999 Vol. 11, Tehran: Council for Promotion ofPersian Language and Literature.

Zarghamian, Mehdi. 1999. Basic Vocabulary and Basic Grammar: Teaching Persian for Non-native speakers,
Tehran: Council for Promotion of PersianLanguage and Literature.
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OPTIONAL COURSE (OC)

Any one of the following

Course Course Marks
Code Title Internal | External | Total
C-11 (a) | Basic Education
C-11 (b) | Health, Yoga and Physical Education
) : 2" year | 10 40 50
C-11 (c) | Guidance and Counselling
C-11 (d) | Environmental Education

Other relevant optional courses such as Teacher Education, Rural Education, etc. may also be

introduced.
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C-11 (a)
Basic Education

giardl fR1em @7 R & die #ete WEl g7 fhU Y 9 aHE wAnT 8 el S
sfaror ST iR wRd H fbar, safery gRardt Rien o qwse & oy SHd! goqfd § ST STl
2| JAER, 1937 # N SN & Wl # auf #§ a3 & IKg BRIl & Th FRe ga,
foraH giraral Riem @1 rgRem & qd wu fear T f5ee ER ) giee) erel o e
g2 | I8 1 IOy 99 © % Fa9 Usel f9ER ¥ 2 g [enedl & R 31 YHed 83 iR 3T
A1 39 T H 9gd AR gl [feredy € gdie S9el Wy [{ed 81 T 8 | S [ER 5T &
Hed # gard fRrem @ IR ¥ a9y |us 9 39 vy &1 Ue u Sew B Ak W ol
Tt R arel faemeral 7 iU afdre AMRiear @1 o | o ardrele TA & I8 e
e f& &R <@ & 3R R ok S99 R & forw gaR faemerg ff &1 waa 1 89 9919,
gl faenedl 9 wRd SEaT & wne fdererdt Ren @ foy ve a1 fAeey uwga faar, orad gg
P 39S [BAT AT US-—TeTa HT JUAT T ST TRIdT o | U TSR |, Qs Rem 7 <0 &
IS AR Bl AR {dan, fraH <21 & Wial bl b= H @1 3R T[d & 8% PRAR Afd & IR Bl
faenera | Sire &1 9™ &1 37| 5, $RR, 983, AER, Il SWRd a & URARS 1
3R %M P WD od BY SAD DIl DI dSAND A DI YN B HegH g7 T giTE
faermeral | Riem &1 ugEdr & 99 & B WG @ 9 U IR, S deEr 1 U
eiferes ST eI, dfcds FANS SUART &9 BT BH 99 9D IR g & [AHr | g 1 arg |
9 P 4, gl e & weaedia gl o GHsET Y § Sl URiegell Bl Ud T UBR &
A RITURTE DU | I d B & | Afdd, a1 A RIervreme iR yardl S ufsha
B ® draE, 30 FAN o FoRars PR AT 3T, I8 S © b giearar Riem &1 grgg=ai @l
g: fermeral #§ zenfua fear g | w9 forw fdeme, |amnt &k Riegsw, dHi o TaR S8 &, [S9a
fo 59 fovaus &1 I8 Uqa f&a 71 €| S99 IR SHeAl &1 39 $HA H fear T 7 5 ufdegel
BI TEN TH gD Ul I D |

Unit-1
el <ei B e Understanding Gandhian Philosophy

O WETCHT T BT Siig & : g9 gi-arar fem & | o Gandhian philosophy of Life: Its bearing on the
fagral g el W) g\ principles and the practice of Basic Education .

O HETeHT e g1 <feror aiflbe 3k WiRd A fbY T | o A review of the different experiments and
ST w1 e free arete F g RiET | experiences of Mahatma Gandhi made in South
DT IqHd g Africa and in India which lead to the evolution of

Basic Education.

Unit-2
gfsrardy fRrem gaver : s@ERYm, Basic Education system: Concept, development and
fara wa =fifera aRdea policy perspectives

o gfardy frem 1 srgurom v sfafifed | e The concept and inherent assumptions of Basic Education;

s e Basic Education System: Backdrop and its development

O gfrrdl fem &1 @awen : g Td | (Wardha Committee and after)
fawr  (qut Afafa ik SH9@ 91Q)
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o g-Tal e &1 f9eR # Ay

o ATl fRrem | |wifdT Mfowa aRkvey
man, wfaftal 9 gxamEs
ERI SH® N H B T3 IR Bl

[ARAYVTHD HHE

e The Development of Basic Education System in Bihar

o Policy perspectives related to Basic Education: An
analytical understanding of the recommendations made by
the important committees, commissions and documents

Unit-3

ey & figid vd sua REvemeiy
AT

The Principle of Correlation and its pedagogical
aspects

O STEH TSIl & Arer Agawe
o ¥t uRder & A1 e

o AT ulRaer & AT Aedwsy

O F=dl & MU ATHAl B A1 HEHHEY

e Correlation with productive activity

e Correlation with the physical environment
e Correlation with the social environment

o Correlation with children’s experiences

Unit-4

gt Rian - rcw=Eal, fQemay ik Ree

Basic Education: Curriculum, School and Teacher

o giardl fRrem @1 ureT=™l ¢ fdveryer ug e
AT WY el UIgTadt @ Wl oA
GRE

o gfaral fRrem o ureT=dl H AMdHed @ gaf

<

0 THEICI URGT & arTdlie | garal fRrem @t

Ul Qeed, WAl R S fAHier @
wfshar
o gfaTdl faermerd : WSHIHSD e, faeNaH,

FRITe, e IR @ wWEl, TEE @
RICENISE]

o gFardl faemem & fRieTd : 3MUem U ghid
REIN

e The curriculum of Basic Education: Analysis and
review; Comparitive understanding with the general
school curriculum;

e Nature of Assessment in the curriculum of Basic
Education

e Curriculum of Basic Education for contemporary
scenario: Objectives, structure and process of
knowledge generation

e Basic Schools: Organizational set up, infrastructure,
functioning, routine work, relation with community

e Teachers for Basic Education: Expectations and
professional preparation
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C-11 (b)

Health, Yoga and F_’hysical Education
WY, AT Ud ARIR® e

Ifdd @ INIRG T AFRIF f[Abr & ded § Wy, I g INIRE R & Ag<d BT <wr
ST AHAT © | 8ol AT 9 URIY & TR AR SiaRiell § W &3 dgeld 3 2 & a9 gAN
RN IR ARG, THT Uell TR e W91 US I8T & | S0 & AR WR, 39 & 99 H WRey
T T IR g Off ¥8 & iR U ey & Ui 89RT €419 & BIdl off &l & | SHfoly, ol
T PEl, VT e @ SeRd ® Sl 39 AT @ Wi BH Ugel W oi iR WerH 99 Ri | ¥ 91 Bl
& H @A g I HAegd fdhar a7 {6 ForTar sk Hedr & gwera fdemerdl ¥ g anfay arfd
forerreff e | 1 UAT Sfred ell BT R RTAH T U9 YRR IR A9 B! gHIE T UG | 3T
@R, AN AR INIRE "foren &1 fAenerl drgg=at &7 T a9+ W R f3ar o %E7 ' iR s
fore Rt @ U 1 Ui B o9 d@ feth 39 vy @ A dl A8 9HSHl 99 dd d
fererl 3 $9a Ui 9T AN BT o T8l a1 Ui | i, 8 A @ ST 9 9T 98 B
@ 919lg, 3@ IF 39 favg &l faenerdl ugmaat # wwiRar & 78 forar e <& €, o f6 g #
9 vy @ forg ue gAKD 21 g8 g omvem @ iah § fF uleed o 39 vy @ sremwd e
Siae AT ¥ ST gfte fAertl S99 fJemeg # +f Sar uigi | 39 fOvg @ uieasd # 9R Seedl g,
RTad W Ugcll sals ey e 9 9w 8| 39 sals ¥ Wy & 9= 998 R S9d
Al & gfa S gRedIv oae R g faar M 281 I8 Ud MaeiRe fRrem €, o 9 R
WA ® TRIDI BT G BRI, dfeds 39 Medl & 01 & oy argepar aRRefoal @ feor §
Aol et ARl | eregas 9 ereamud & forg WY Rienffal 9 fRiee! o1 waxey g1 awd 7
wreey e & Ared ¥ ARl B WRed & Ui Hdaweid g9 ST | g gdbls | AN &R
IRIRS Riem @t ==t @ 7 7| AN R Spfa o o AR @ e &3 difde fAfgared g
IJE M HF T8l & dfod o0 ARG WReY 9 UhN RidT &7 Fded ¥ 8Idr & | INIRe 3
@ ®I 4 Wl & A BT Al Tg AHSH DI IR TR IHS H B 1S 2| iR ofd H Sudad
fagall & w9s1 &1 fqemery # & Aftafora fear Sw ik 9 et @1 @1 AT 81, gqa! ==l
Zrefl hIE H BT TS T

Unit-1
el $I gus Understanding Health
O WY : IR, HE Ud HeOd HRb e Health: Concept, importance and related factors.
0 9=al Ud fhelRl & ey el oo ¢ Health needs of children and adolescents.

oIS T TIer - @y &) ared, @r @1 gw, | ® Food and Nutrition:  Food habits, Timing of food,
99 o Ud SHeT B, o @l oiex | Nutrients and their functions, Practices related to

ATH—HTS, AT, FeM], 3 & e food hygiene, Malnutrition including obesity .

0 TR WReY WHWIG Ud T HRu, Jwearm | 0 Common  health problems and diseases: Causes,
Td o, UfoReror da weifes fafdedr, w@meew | prevention and cure, immunization and first aid,
SEIAC R IERGEN ICIRED health services and awareness programs.

O YRRy, gUH! WHWIN 3R SR el <@t | o Indigenous knowledge about health, its issues and
= cure.
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Unit-2

T 3 ARRe Rrar

Yoga and Physical Education

O : 31 Ud HEe, I, fhar Ud wumam
HYAT

ofderem wd wemsnt @ whfdfeal & I @
NEICE)

0 IRING T2MeT : SR, YgE 3ayd; T,
ST TS 31, AT aRkved

0 INIR® f1em &1 olar fafir=T wdvemail (f[emer,
gRar, #Afear wd "Wa o) @ e
RIS e HriemH

e Yoga: meaning and importance of yoga, practicing
yogasanas, kriyasand pranayams.

e Ingrating Yoga in school and classroom practices

e Physical Education: Concept and components,
physical exercises, related indigenous knowledge,
policy perspectives

o Role of institutions (school, family, media and sports
organizations), physical education programmes

Unit-3

g wfafaftrr

Games and sports

oWdl & YbR T4 uddp enedt & forw saar
Hedd

ovdfedN, W, o¥dg IR Afafafe,
for=Re®

O Wl BT 3 : Fgdl & 98, I ud
PEiSe)

0 3MNAfI®, IHSA W, LR Ud TR

W IS Ta ARl &1 SHhR

e Different types of Games and Sports and their
importance for each learner

e athletics, games, rhythmic activities, gymnastics

e Organization of games and sports: understanding
rules and regulations; Planning and management

e About Olympics, Commonweath and National games
about the state level sports events and authorities

Unit-4

w@rred, AT AR IIRS RrEr - urga=,
faemea ik Rras

Health, Yoga and Physical Education: Curriculum,
School and Teacher

0 W@, IRT Ud RIS frer : faemers ureg=at
HT IMATATHAS faTeIyor, FAfShd uregeal SurT

0 WRY, T Td INIRF f2rem &1 et §
: ST, AT Bl o gd Sy, faenfear
BT 39 &9 | 9fawy

O WY, AN wd TNIRG forem & Riers : wia”
IR derr fdere | qfh

e Health, Yoga and Physical Education: A critical
analysis of school curriculum; Integrated curriculum
approach

e Spaces for Health, Yoga and Physical Education in
School: Planning, resource creation and optimum
utility; future prospects for students

o Teacher for Health, Yoga and Physical Education:
Professional Preparation and role in school
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C-11(c)
Guidance and Counselling

Ari e Ud gl

el @1 Ruem # Rrenfial &1 7 Ry A7 SF BT gWd B e B | dfch Sb e
T Aot o o <& 2| Rienfeai & Siad | |qrAtTd, AHRie iR ifEe, IF UeR & |49rd
TAR BT B Y@ 2| WEISl @ S Ui Jen 9¢ W& ' Rid aifaWEel 9 wNe @ ufd
JMHIET3N TR WRT AR BT gard RN o &3 YeR I Y91ad B 38T 2| I T BN b Ta BT
MULAT B 9 T FR TN, g9 forw Wl feem @ @i § 9 9ea & &d 21 g9a a1 8, e @
e WwU Ud ulaediond hfa f I9a HHST Ud AR URT PR el © IR 39 |9 B BRO
SHT ARG WRed y9Ifad &1 el ® fore uRumd Wy &0 urd € 6 gzl # e @ gfa Sten
g1 ST aER, ST iR 361 &) ugfoai et o1 <& 21 eem 3 urn R ® 6 e wiasy
& YT SRIREAT B 9T gedi H 9 YHAT I B AN T B TS BRI I U WMIAD Siad
B BISH I AT & Ul Afban sl a2 e S9a AHIfoTd 9 ARgad ey HHGR 8l
T | Sy, I8 I ® 6 fernery a8 v 99 o fRenfil o 99 Refol & g3 ek s
H Aeg PY RO ST aaq IR Y0y 98k 99 9P | 39 91al BT &9 H TGHY qriee ud
IR BT I8 [Avas I8l U BA1 A1 2| e, $He AgH ¥ Ul I8 9us 9o (b 9%
femeral # oo faenfefal o1 fJe™r $7 B 27 Y' fAvy uF Ue UeR U R @ e &
3Tl T 37T AE@qYl AST &, SHH!  WUT S B SR ol & | Red & argq & 3w
ST AR iR WRERl el & fog 9gd wewqul & wifd Se1 U+ Rieml & ufdy I8
faears g1 7 & I S A8 g9 <3 | s9iery, Retd w1 o I8 FHer g6 6 AnteRs a1 iRt
BT BRI BIS A BRI A8l © dfcd 9P [0 AT FHST &1 AGeUBAl 8| A, AN IR
wREel ¥ ARIRd dgifde T ragiRe S9 B 9 89 @ 918 & Rieh 99 YR B B B b
o 21 w9 7 |erH B U |

Unit-1
Antgels @1 g wus Fundamentals of Guidance
O AITERS : QIAERYN, UG Ud g e Concept, nature and need of guidance.
o WrifeeH & 92w ud fagrd ¢ Objectives and principles of guidance.
oFfedT & weR : I waare ua | ® 1ypes of Guidance: Educational, Vocational and
TS ' Personal.
o frenfa} # wrfest @& W3 vd ww o Issues and problems of guidance in students.
Unit-2
el 31 gl wHs Fundamentals of Counselling
0 TRTEf : JMURYN, YT Ud Srawadsan e Concept, Nature and Need of Counseling
o el sk grfesfs % aiqw @Y g9s e Difference between Guidance and Counseling
o uaiel & evey ud Rigid e Objectives and principles of Counseling
o frenRfi ¥ el @ W Ui R o Issues and Problems of counseling in students
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Unit-3

Arteei wd wee @ e Techniques in Guidance and Counselling
owrfae # Sy fdy SHdael ge@ | eTools used in  guidance:  Observation,
HAdellp,  HIdell, Tdbsleed Rels, Wadl | Questionnaire, Anecdotal record, Cumulative
RIS, HEMPR, $E ¥l record, Interview, Case study
owme H faftmi : fAcemeHs, sifeuTcA®, | o Methods of counselling: Directive, Non-Directive,
ERENICE Eclectic.
O WRIE! &I UlhATS & HH e Understanding the procedures of counselling.
o fa9 sgeusdr drel dwal & forg arfesi= ud | o Guidance and Counselling for children with special
qRel @) ufsma needs.
Unit-4
faerera § wriewrs ¢d wrrel dar Guidance and Counselling Services at School
o faenery # Arfeel vd oRmRf Aarelt @7 omaie ¢ | e Organizing Guidance and Counseling services
IS, fepATaaT Qe 3T bl Briare at school: Planning, execution and follow-up
o Arfeed gt & wfdd &= H wweierar ud | e Role of counsellor and teachers in organizing
el &1 e guidance services
OXSTIR Wl ARfeR WaW, ISR el @+, | o Career guidance services, Career Information
AT 7, IR gelfed Centre, Youth Centres , Career Bulletin
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C-11 (d)
giaxefig Rrer

e & 8le # 799 gNT fPU o @ P 7 % wiaRe & fou dac o7 @ 71 afed
SR W AT & oI A e B | offq, RRiar &1 ag favg 8 6 &9 R Y oo waferor & gfa
Hoeeilel T8l & U1 @ € &R TaR oue TufeRvl BT &fd ugen X7 £ | VAT Jf 8 %@l 20 Al
IHD U & BRUT B USAId BN Al 89 UG & Hel 9 el uIaRoiy e & $ g9R FqAsl |
g RS9 SR AT I8 |HeT € 98 o1 R € P S99 S quiaRvr @ H JHard Ugd 2 2| e
AT BT ol 9 & ToTg gAieRoiy e &7 @aeRen &I fJenedl § dmar S+ 98d iavad 8l
AT 7 | AT, feremefl fAf= yeR @ ygiaRefi gel &l Haeeild qhe H |HS Fa dT U+ HIEIH
H 3O WG Pl FOTT I H | 39 HH & foq, Rierpl b Fad Ugel TIR BET SFIT| dIfds, I
U= RreAfAal o7 TR e | FolT a9 Y | 39 ST B g @ fory 39 fawaus & A fear
a7 ® e Areew o el gafarofia Ren @ Geeeld IauRem | 3favd 8 Hai al SHd
fereToTeTed BT A AR | I B ol Y iR qE § SR WA ©d 9@ V8T § 3R S
gf {59 UHR BT gREHIT AT A1y | I8 A1 FAsHT oTox) © oIl =t S&1s &I 9 &1 off &
g foH fIeR fae &1 = # 3@ 1 €| $9% A1 8, I8 999 ff 39 vy & uflneg ot e
5 9 o fIemerll Ud I qgiarvl Bl 6 T3] Wbd § AT Sd] J8a) a9 Fahdl § AR 3id
H, Al gore uatarefg e o7 fere uregmat & Sies & UMY TRIdl &) Idat SRl © | Tt
& AT | URIEsl &1 qATaRT & U Yo ol GIeedIor a1 Tga |

Unit-1
gafaroiia R &1 |9t Understanding Environmental Education
o wyiqvefiy fRrem @ sragwom - 31ef, upfd ud | e Concept of Environmental Education: Meaning,
ERICRSCRE] nature and major components.
O TITaRTT T e e Environment and sustainable development.

OTIIRV dI URWRE M Td  AREMD | o Relating environment with traditional knowledge and
et & e cultural practices.

O wfeRoT & Hfy worTer # frer B g e Role of Education in creating environmental
O TR ERefur el HAuTid uTaREl @ A | qwareness.

o An overview of constitutional provisions related to
environment and its protection.

Unit-2
9qE yaiavofig 4= Major Environmental issues
0 I, Tl 3R arg Hw=T ugoT e Pollution related to land, water and air.
O Tl @1 deT : IeremIied YA @1 AR weqT | o Deforestation: Change in forest cover over time.
O BT BT b=l T $HDT Teer ¢ Waste generation and management.
O UIfeRT T W BT TAT FHAT @A D | o Environmental degradation and its impact on the
SR IR Yl HHId health of people.
O I B9 ¥ 1 Wi T TTHUSHA T F & | o Green house gas emission and global warming.
O STelary URac : Hia¥ ggh Bl faTeT
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O Ui Td A Sugrell @ ggiarer W | e Climatic changes: Disturbance in weather cycle.

A o e Impact of natural-disaster/man-made disaster on
o f[d8R & dev ¥ yaieriig environment.

o Environmental issues in the context of Bihar.

Unit-3
T gFTaRoT 1 qH Understanding Local Environment

O RITRT YAfaRol © U "ed T e e Local environment: Understanding of components and
o WIRYT Td WEE™ : WM WERTE gd | Major issues

g fa—Rars e Environment and Community: Local traditions and
o fdemem &1 wafevor @ ar<x 3N amg—urg, | cultural practices

T IR e The environment of school: Within and surroundings,
O WM WfaRor & ufd Haeefierdr : fafder | major issues

I, HREA H1 AP, koA o Sensetization towards local environment: different

ways, role of media, ecotourism

Unit-4

gafavefig e : ureg=al, Rievrenme va Rias Environmental Education: Curriculum,
Pedagogy and Teacher

o e urgT=at | ualaveiy R fafr=a fdwat 4 | e Environmental Education in School Curriculum:
ugfaRoia Rrem & wdfeq fowa avgell @f 9w | |dentification of topics related to environmental
@ ST faweryer, wafawer R & 9RT WHBT | edycation in school subjects and their analysis,
G BT UTH, ERT TSIl Bl SFRIRT integrated  approach towards environmental

ofderem & ffr=T wWRI W wairefm fRrem & | education in school curriculum; idea of Green
[SIeTOTRITE &1 e Curriculum.

o fwerd @1 T : frr & <R vl T B | o Understanding  pedagogy  for  Environmental
ufd MdariRllet; gepldetd o+, Ha=H] il &3 | Education at school for different levels.
w7, faermery & wafaRur @ ufa Haeaeid o .

o Role of teacher: Sensitive towards environmental
issues while teaching, making Ecoclubs,
organising exhibitions, field trips, sensitive
towards the environment of school.
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Reports and Journals for study

e Journal “Terra Green” by TERI, India.
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School Internship Programm

School Internship Programm Four month
(Second Year) Tentatively October-January
Tasks Details Marks
1 | School Diary 10
2 Classroom Observation 20
3 School Observation (Interaction with school management or Meeting 10
with SMCs
4 | Teacher-Student Dialogue (adal) 10
5 Professional Ethics 10
6 Project Work or Action Research 40
7 | Teaching Practice Assessment by Mentor 100
(Learing Plan Transaction in Classroom) | External Assessment 50
Grand Total | 250
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